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Sun West 

Reading Toolkit 

 
The purpose of the Reading Toolkit is to provide a place to go where you 

can get an overview and direction of what teaching in grade 1, 2 or 3 might look 

like, sound like and feel like as you begin your journey at this grade level. The 

toolkit has been created weaving and incorporating the Pillars of Reading, 

Saskatchewan Curricular Reading Outcomes and connecting the Saskatchewan 

Reads document.  Please be sure to take a look at the tool kits created for the 

other grade levels as well. 

This is a living document which means new and different pieces may be 

added along the way.  We invite you to spend time investigating the Reading 

Strategies Wiki also that has many tools that support the main ideas of this 

document.   

Sincerely,  

The Reading Toolkit Team 
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Grade One 

Reading Toolkit 

Teaching reading in grade one is a whole new world.  These are the areas that you will have 

to consider as you plan your daily reading program: 

1. Sight Words 

2. Phonological Awareness         

3. Phonics and Spelling 

4. Vocabulary Development 

5. Comprehension 

6. Fluency 

7. Solving Unknown Words 

8. Independent Reading 

9. Reading Linked to Writing 

10. Sample Day Framework 

11. Sample Lesson Planning Ideas  

At the end of this document, you can find a sample "day plan" around teaching reading in your 

classroom. In grade one, language should be incorporated into all subjects. What you teach in 

science should be linked to your reading program. Ex. Vocabulary in your weather unit of 

science will appear in your stories, poems and writing that you do throughout the day. Every 

subject has a reading focus in grade one.  

In each area of our reading program, we have included resources or programs that you may 

choose from to meet your goals.  

 

There are many ways that you can accomplish these areas.  No one way or resource is best but 

this tool kit will give you a starting place and help you get started as you begin your journey of 

teaching grade one.  You will adapt for different student needs as you see fit.   
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1.  Sight Words 

 Sight words are words that your students recognize immediately without having to sound them 

out.  (Just try to sound out the word "the".) Sight words improve fluency, which will assist with 

comprehension.  They also assist in spelling so students will know if a word "looks right".  Sight 

words must be consistently embedded throughout all reading materials.  For example, poetry 

should have the same basic sight words as the story you are reading. However, don't try to 

teach too many words at one time.  Make sure the students have mastered them before 

moving on.  It is important to keep reviewing the previously introduce words. It is like building a 

house – sight words are part of a good foundation.  

Sight words must be repeated in many ways:  flashcards, word wall, sentence strips, stories, 

worksheets, word rings, poems, morning message and take home reading.  Some students may 

need to see a word as many as 60 times before it is sight word (automatic).  That is why reading 

materials must build on previous sight words students have seen.  Sight words also become 

part of the students’ vocabulary repertoire. 

Each grade has a set of sight words that must be covered.  These are called Dolch words.  One 

website with Dolch Words and activities is:   http://www.dolchsightwords.org/  

 Complete Set of Dolch Site Words by Level – Appendix H  

There are many programs that teach sight words. For grade one an excellent program is: 

 Primary Success - Successful Sight Reading parts 1 and 2.   

o Also there is a set of stories to accompany this called “Little Books to Accompany 

Successful Sight Reading”.   Website for purchase information:  

http://www.primarysuccess.ca/pdf/Primary_Success_Catalogue.pdf 

2.   Phonological Awareness 

Phonological awareness is not phonics. It refers to an understanding of the different ways 

spoken language can be broken down and manipulated.  It includes words, syllables, onset-

rimes and sounds (phonemes).  Phonological awareness is auditory only.  It does not involve 

letter symbols. A great webinar on Phonological Awareness is Reading Strategies Beyond the 

Primary Grades:  https://goo.gl/c9AB5E.  Studies show that this is a key area in learning to read. 

A phonological awareness webinar has been created as well to provide an explanation of how 

all the pieces fit and connect together providing a framework for guidance and reference.  

http://goo.gl/CqDIKp  

Phonological activities are short and can be integrated throughout the day.  Choose a time that 

works best for you. Begin these activities at the beginning of the year and continue to do them 

on a daily basis.   

There are many good resources to teach this.  One good example is: 

http://www.dolchsightwords.org/
http://www.primarysuccess.ca/pdf/Primary_Success_Catalogue.pdf
https://goo.gl/c9AB5E
http://goo.gl/CqDIKp
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 Phonological awareness lessons by Barbara Elliot.  An assessment tool for Emergent 

Literacy based upon the work of Barbara Elliot is:  https://goo.gl/q9Opxv 

3.  Phonics and Spelling 

In grade one these two pillars go hand in hand.  Phonics is the matching of sounds with 

letters.  Students need to be directly taught the letters and their sounds.  In grade one this 

includes: 

 consonants 

 blends  

 short vowels 

 long vowels  

 digraphs 

 dipthongs 

 simple endings (ed, ing, s) 

 r controlled vowels ( ar, ir, or, ur, er) 

 compound words 

 contractions  

 

Most programs begin by teaching 3-5 consonants and a short vowel (CVC).  Then students are 

able to combine, sort and makes words which leads to the reading of the words and beginning 

spelling skills.  Teach all the consonants and short vowels first in clusters.  Then move on to the 

long vowels.  The order of the other skills will depend on the program you choose to use.  These 

skills will become embedded into your balanced reading program.  Don't forget to spend time 

on correct letter formation throughout. 

Some excellent programs include: 

 Spelling Through Phonics - The McCracken – See “Grade One Spelling Checklist” – 

Appendix A  

 Sound City - Anna Ingham:  http://www.soundcityreading.com/index.html 

o  See Sequence for Teaching – Appendix B  

 Primary Phonics - http://eps.schoolspecialty.com/ ; then search Primary Phonics 

 Primary Success - Success Phonics Lessons:  

http://www.primarysuccess.ca/main_ca.htm 

There are lots of catchy rhymes, songs, and books that you can use to teach and practice each 
of the letter sounds.   There are so many resources available on: 

 https://www.youtube.com/ 

 http://www.scholastic.ca/ 

 

https://goo.gl/q9Opxv
http://www.soundcityreading.com/index.html
http://eps.schoolspecialty.com/
http://www.primarysuccess.ca/main_ca.htm
https://www.youtube.com/
http://www.scholastic.ca/
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4. Vocabulary 

Oral and written vocabulary development is very important in the process of reading. Word 
knowledge increases a student’s ability to comprehend what she/he reads.   Students need 
multiple exposure to words in authentic contexts, across content areas.  Repetition is essential. 

Strategies include (but not limited to):   

 PWIM 

 word walls 

 poetry 

 read alouds 

 conversations 

 open-ended questions 

 relationships among words 
vocabulary instruction 

 invitations to vocabulary usage 

 quick writes 

Resources to support vocabulary instruction include:  

 Reading Strategies Wiki - 
https://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together  

 Teaching Students with Reading Difficulties and Disabilities 
http://www.education.gov.sk.ca/Reading-Difficulties-Disabilities  

 Building Vocabulary (Living Sky School Division) – Appendix C 

 Rich and Varied Language Experiences – Appendix C  
 

5. Comprehension 

There is a natural progression that occurs when teaching grade one students.  Due to the 
nature of students’ cognitive readiness, as well as teacher readiness, there is a natural structure 
that unfolds.  The diagram on the next page outlines four pillars of teaching reading 
comprehension.  As teachers gain confidence with these instructional approaches, they will find 
these are not sequential but recursive.  A way that teachers can achieve this is by using the 
gradual release of responsibility model.  The teacher gradually transfers increased responsibility 
to the students. Teachers ensure that each step of the process is supported and that students 
are prepared for the next steps in learning. 

https://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together
http://www.education.gov.sk.ca/Reading-Difficulties-Disabilities
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Modelled Reading "I do it" and Shared Reading "We do it" 

A great place to start with your grade one students is with modelled and shared reading.  At the 
beginning of grade one most of the comprehension development will be oral in nature through 
modelled reading, shared reading and read alouds.  You will be adding to students’ ability to 
comprehend through various techniques while building sight word vocabulary and working on 
phonetic skills.  

First comprehension activities may include: 

 Retelling 

 Drawing a picture  

 Putting letters/words in order using 
word cards or sentence strips 

 Questioning  

 Sequencing pictures from the stories 

 Role play 

Metacognition (students’ awareness of how they are reading, skills they are using to read, and 
ability to express their thoughts) is very important at all stages of the reading process.  For this 
to occur as part of a successful balanced literacy program, it is vital that you incorporate many 
opportunities for students to talk about their thinking as they read.   
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Scaffolded/Guided Reading "We do it together" 
 
As students develop a sight vocabulary and are using phonetic skills to sound out and spell 
words, you be able to incorporate more detailed comprehension strategies based on students’ 
readiness, needs and curricular outcomes.  They include:  

 Retell the parts of a story - setting, characters, problem, events, solution 

 Sequencing a story           

 Predict 

 Make connections 

 Summarize  

 Synthesize 

 Infer 

 Analyze and critique 

 Monitor and correct 

 Visualize 

Continued incorporation of discussions that lead to metacognition is important at this stage of 
reading development as well.  
 
Independent Reading "You do it" 

As students develop their reading skills, they will be able to successfully read a variety of 
materials independently.  They will be able to choose “just-right” texts that will assist in the 
development of reading stamina and academic capacity.   (CR1.4 indicator i – sustained reading 
for 10-15 minutes). 
 
Resources to support comprehension:  

 Graphic Organizers to Support Reading Comprehension Strategies  
http://greatgraphicorganizers.wikispaces.com    

 Mentor Texts to Support Reading Comprehension Strategies: 

http://www.mauryk12.org/literacy/reading%20mentor%20texts.htm    

https://www.pinterest.com/brobeson/rdgstrategiesmentortexts  

 Reading Strategies that Work wiki:  https://goo.gl/sPXNZh  

 

 

 

 

 

http://greatgraphicorganizers.wikispaces.com/
http://www.mauryk12.org/literacy/reading%20mentor%20texts.htm
https://www.pinterest.com/brobeson/rdgstrategiesmentortexts
https://goo.gl/sPXNZh
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6.  Fluency 

Fluency refers to a student's speed, smoothness, and ease of oral reading.  Fluent readers read 

quickly and smoothly, allowing them to focus on comprehension.  Students should be able to 

read aloud with fluency, expression and comprehension. The goal should be 30-60 words per 

minute (CR1.4 indicator i).  

 

 

Fluency skills include: 

 Proper phrasing 

 Reading with expression 

 Reading to reflect punctuation 

 Adjusting the reading rate for understanding 

Some strategies that develop fluency are: 

 A solid base of sight words  

 Well-developed phonetic skills 

 Repeated readings of the same text 

 Technology - read to the iPad 

 Take home reading 

 Independent reading at the student’s level 

 Listening to modelled reading 
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 Reader’s Theatre 

 Using sight word poems:  Scholastic Sight Word Poems - http://goo.gl/VDVTPR  

 Great Leaps has reading fluency resources - https://goo.gl/vToxbS  

 Fluency passages with Dolch words from www.teacherspayteachers.com similar to 

these:  

o https://www.teacherspayteachers.com/Product/Reading-Fluency-700209   

o https://www.teacherspayteachers.com/Product/I-Can-Point-and-Read-FREEBIE-

Passages-2002121  

 Words Their Way program and rainbow word strips - http://www.amazon.ca/Words-

Their-Way-Vocabulary-Instruction/dp/0137035101  

 Check out: “Oral Language Strategies - Tips from the Trenches” – on the Supporting 

English Language Learning Wiki (on the bottom of the page) - http://supporting-english-

language-learning.wikispaces.com/Getting+Started 

 The fluency section of “Strategies to Support Struggling Readers” – on the Reading 

Strategies Wiki - https://goo.gl/Spvas3  

7. Solving Unknown Words 

 

Our English language presents numerous challenges to decoding words.  Refer to Fix-Up 

Strategies on the Reading Strategies Wiki at https://goo.gl/K0ReL9  

Strategies to support students in attempting to read unknown words:   

 Look at the picture(s)  

 Look at all the letters 

 Use the point and slide technique – cover letters with finger – uncover to reveal one 

letter at a time to sound the word out 

 Look for patterns that you know 

 Sound word by using beginning and ending sounds and any spelling patterns 

 Keep your finger on the sentence and reread the sentence to cross-check your possible 

pronunciation with meaning 

 Does it sound right? Do the letters match the sounds?  

 Does it make sense? Does it fit?  

 Chunk the word if it is a big word. Look for a little word in a big word 

 If it doesn’t make sense, go back to the word in the sentence and try to think of a word 

that would make sense and would have these letters 

8. Independent Reading  

This is the part of reading where students choose and enjoy materials at their own level.  When 

you first start your independent reading time, start slow and increase the amount of time 

(stamina) over the year. Every day, students need the opportunity to enjoy books of their own 

choosing.   

http://store.scholastic.com/Books/Teaching-Resources/Sight-Word-Poetry-Pages
http://goo.gl/VDVTPR
https://www.greatleaps.com/
https://goo.gl/vToxbS
http://www.teacherspayteachers.com/
https://www.teacherspayteachers.com/Product/Reading-Fluency-700209
https://www.teacherspayteachers.com/Product/I-Can-Point-and-Read-FREEBIE-Passages-2002121
https://www.teacherspayteachers.com/Product/I-Can-Point-and-Read-FREEBIE-Passages-2002121
http://www.elltoolbox.com/words-their-way.html
http://www.amazon.ca/Words-Their-Way-Vocabulary-Instruction/dp/0137035101
http://www.amazon.ca/Words-Their-Way-Vocabulary-Instruction/dp/0137035101
http://supporting-english-language-learning.wikispaces.com/Getting+Started
http://supporting-english-language-learning.wikispaces.com/Getting+Started
https://goo.gl/Spvas3
https://goo.gl/K0ReL9
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For more information around beginning the independent reading process in your classroom, 

some helpful resources include: 

 Launching the Readers Workshop – See Lessons for Developing Independent Reading 

(Grade 1 and 2) – Appendix D  

 Daily Five – Read to Self - https://www.thedailycafe.com/daily-5/read-to-self  

Books in your classroom can be leveled according to:  

 DRA results 

 Student interests 

 Scholastic Book Wizard – search for level of books by author, title or keyword - 

http://www.scholastic.com/bookwizard/  

 Level It - App from ITunes - http://levelitbooks.com/  

There are a variety of ways to organize your classroom library.  Pinterest has lots of ideas just 

waiting for you explore   

9. Reading Linked to Writing 

Writing is another toolkit!!!  It is important to know that writing is linked to reading.  We can 

read what we write and we can write about what we read.   

Here are some strategies that involve writing and reading:  

Beginning of the Year  

 Use sight words to complete cloze passages 

 Use the sounds to write a word to complete a sentence 

 Use sentence prompts or rhyming patterns from songs/poems (I like ____) (Brown bear, 

brown bear becomes Johnny, Johnny, who you see?) 

 Create sentences with your word cards and copying them down 

 Write simple sentences  

 Combine students work to create classroom books 

 

Middle of the Year 

 Write a more complex sentences 

 Journal entries 

 Introducing the writing traits:   

o Ruth Culham has a great resource -   http://www.amazon.ca/Traits-Writing-

Complete-Primary-Grades/dp/0439574129 

o Sun West Wikispaces:   http://supportingwriting.wikispaces.com/ 

 Respond in writing to picture prompts 

 Group stories 

https://www.thedailycafe.com/daily-5/read-to-self
http://www.scholastic.com/bookwizard/
http://levelitbooks.com/
http://www.amazon.ca/Traits-Writing-Complete-Primary-Grades/dp/0439574129
http://www.amazon.ca/Traits-Writing-Complete-Primary-Grades/dp/0439574129
http://supportingwriting.wikispaces.com/
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 Experience charts 

 

End of the Year 

 More independent writing  

 Stories with 5 sentences - See Writing Forms Across Grade Levels – Appendix E   

 Incorporation of writing tools (dictionaries, word walls, environmental print, mentor 

texts) 

 The writing process - write/edit/revise/publish 

Some resources to use are: 

 Spelling Through Phonics - McCracken:   http://goo.gl/Zm5Lg9 

 The 6 + 1 writing traits:  http://supportingwriting.wikispaces.com/ 

                                            http://goo.gl/zpou3D 

10. Sample Day Framework 

The school day could include the following:  

 Opening Exercises 

o Morning Song, Morning Message, Calendar/Weather, Day Plan 

 Sight word practice 

 Structured Reading Lesson 

o Introduce a story, read together or read to them, do an activity with the story 

(sequencing, retelling, fill in the blank questioning, discussion time, vocabulary 

development, story elements, oral comprehension activities) 

o On the following day, you may re-read the story, or read the story with a 

partner, doing other activities such as the above 

o All of this will depend on comprehension goals for that day and outcomes being 

met 

 Structured Phonics Time 

o This would include a lesson focused on a particular sound or group of sounds 

 Spelling Dictation 

o This could include a list of words that are tied to the structured phonics time 

o Spelling words should be chosen that are part of the context of what you are 

teaching in the classroom, rather than the teaching of words in isolation (e.g. 

wherever possible choose words connected to science, social studies, etc.)  

 Read Aloud Time 

o Include good quality children's literature that is read aloud by the teacher 

o Revisit the read alouds, using them as a tool to introduce different strategies  

 Independent Reading Time 

o Incorporate time that the students have to read independently daily  

http://goo.gl/Zm5Lg9
http://supportingwriting.wikispaces.com/
http://goo.gl/zpou3D
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 Writing Time 

o Depending on how you structure your day, this could be part of the Structured 

Reading Lesson, Phonics or Spelling.  It might even be a separate block involving 

mini lessons introducing specific writing techniques.  It is important that writing 

is connected to reading, vocabulary and other curricular areas or current events 

o During this time, you may do: 

 journal writing  

 create sight word sentences 

 practice sequencing by writing about first, next, last, or beginning, 

middle, end 

 writing response activities  

o The goal is that the students will eventually be able to use their writing skills to 

create a variety of written texts 

11. Sample Lesson Planning Ideas  

See Reading Mini Lesson Template – Appendix F   

See September Plan – based on the work of Debbie Miller – Appendix G 

Appendices  

Grade One Spelling Checklist – Appendix A  (Spelling Through Phonics - McCracken)  

Sequence for Teaching – Appendix B - Sound City - Sequence for Teaching  

Vocabulary Supports – Appendix C: 

 Building Vocabulary (Living Sky School Division 

 Rich and Varied Language Experiences  

Lessons for Developing Independent Reading (Grade 1 and 2) – Appendix D - Launching the 

Readers Workshop – Lessons for Developing Independent Reading (Grade 1 and 2)   

Writing Forms Across Grade Levels – Appendix E  

Reading Mini Lesson Template – Appendix F   

September Plan – based on the work of Debbie Miller – Appendix G 

Complete Set of Dolch Site Words by Level – Appendix H  
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Appendix A             
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source:  Spelling Through Phonics – Marlene J. McCracken and Robert A. McCracken 
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Appendix B – Sound City – Sequence of Teaching  
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Source:  The Blended Sound-Sight Method of Learning by Anna 
Gertrude Ingham  
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Appendix C – Vocabulary Supports – “Building Vocabulary – Living Sky School Division  
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Appendix C – Vocabulary Supports  

 

RICH AND VARIED  

LANGUAGE EXPERIENCES 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“The language in children’s books is more complex and contains more rare words 

than testimony in court, college graduates talking to friends or spouses, or  prime 

adult television shows.”                                                

Hayes and Ahrens, 1988 
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TEACHING AND PRACTICING  

INDIVIDUAL WORDS 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The difference between the almost right word and the right word is really a large 

matter—it’s the difference between the lightning bug and lightning.  A word is like 

a lightning bug.  The right word is like lightning.                                                                                                    
Mark Twain 
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Definition 
 
 
 
 
 
 
 
 

Picture 

Synonyms/Examples 
 
 
 
 
 
 
 
 

Antonyms/Non-Examples 

Sentence: 
 
 
 
 

 

 

Definition 
 
 
 
 
 
 
 
 

Picture 

Synonyms/Examples 
 
 
 
 
 
 
 
 

Antonyms/Non-Examples 

Sentence: 
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Vocabulary Rock and Roll 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Define 

the 

word 

Make a 

list of 

antonyms 

Use the 

word in a 

7-Up 

sentence 

What 

does it 

remind 

you of? 

Make a 

list of 

synonyms 

Draw it! 
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The Very Cranky Bear – Direct vocabulary instruction using Marzano’s Steps 

CR.4 – Reading; Cueing Systems; semantic 

CC.4 – Writing; Cueing Systems; semantic 

CC.3 - Speaking; Cueing Systems; semantic 

Choosing words: 

Read the book and collect words that Gr. 1 or 2 students need to know to understand the story. 

Tier 2 words:  marvelous, fantastic, noticed, gnashed, fetched 

Check on pg. 4 to determine which ones you can easily teach them, and which ones need explicit, 

intense instruction 

Before 

Preteach vocabulary: 

Step 1  Describe the word:  pronounce, clap, chunk, define, put it into a context 

1. Show the word 

 pronounce, clap, chunk, read 
2. Define 

 marvelous –it is very wonderful 

 gnashed – angry action with your teeth 

 fetch – to go and get  
3. Context – use cloze procedure 

The peacock had _______ feathers. 

The wild thing was angry and ________________ his teeth. 

Please ____________ my blanket for me. 

Step 2  Restate – have the students tell each other what the three words mean 

During 

Reading the book  

1. For enjoyment with a brief oral response discussion after the reading 
2. Find the vocabulary words in the story and discuss their meaning and context. 

Step 2  Restate  - Think of your definition, did it change? 

After 

Getting to know the word 

Step 3 and 4 –non-linguistic representation and word investigation 

1. Give the Frayer model and have students complete.  Scaffold as necessary. 
2. Rock and Roll Vocabulary game 



34 
 

Step 5 - Discussion 

1. Write the words under a photocopy of the cover of the book and post. 
2. Students will now use and notice the word whenever possible – reading, discussions, writing 

 

TEACHING WORD-LEARNING STRATEGIES 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Help all kids learn the words of their language and you’ll go a long way toward 

helping them become skillful readers, skillful writers and skillful communicators.   
                                                  Nancy Bigelow 
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Context Clues 

 

Types of Clue How to Use It 
Look for a definition or a synonym  

 
 
 
 
 
 
 
 

Look for an antonym  
 
 
 
 
 
 
 
 

Substitution (what word could you 
substitute for the unknown word) 

 
 
 
 
 
 
 
 
 

Look for lists or examples  
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Word 
 
 

Prefix: 
 
 
 

Root: Suffix: 

Prefix definition: 
 
 
 
 
 
 

Root definition: Suffix Definition: 

Other words with this prefix: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Other words with this root: Other words with this suffix: 

 

 

 

 

 

 

 

Crystal Ball Words 



38 
 

Morphological Word Sort Sample 

 

dictate audible 

contradict auditorium 

diction audience 

edict audiotape 

dictionary inaudible 

dictator audiology 

benediction audition 

verdict auditory 

indict  
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WORD CONSCIOUSNESS 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Word consciousness, - and especially understanding the power of word choice – is 

essential for sustained vocabulary growth.  Words are the currency of written 

language.  Learning new words is an investment, and students will make the 

required investment to the extent that they believe that the investment is 

worthwhile.  Scott et al, 2006 
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u
t I fee

l like I’ve 

d
yed

 a little in
sid

e. 

D
id

 yo
u

 h
ear ab

o
u

t th
ese n

ew
 reversib

le jackets?  I’m
 

excited
 to

 see
 h

o
w

 th
e

y tu
rn

 o
u

t. 

M
y first jo

b
 w

as w
o

rkin
g in

 an
 o

ran
ge ju

ice facto
ry.  I 

go
t can

n
ed

 b
ecau

se I co
u

ld
n

’t co
n

cen
trate. 

  

I co
u

ld
n

’t q
u

ite rem
em

b
er h

o
w

 to
 th

ro
w

 a 
b

o
o

m
eran

g, b
u

t even
tu

ally it cam
e b

ack to
 m

e. 
     

I co
u

ld
n

’t q
u

ite rem
em

b
er h

o
w

 to
 th

ro
w

 a 

b
o

o
m

eran
g, b

u
t even

tu
ally it cam

e b
ack to

 m
e. 

       

 

THESE 

ARE 

TEARABLE 

PUNS 
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Appendix D          
Launching the Readers Workshop – Lessons for Developing Independent Reading (Grade 1 and 2) 

Launching the Readers Workshop  

Lessons for Developing Independent Reading 

(Grade 1 and 2) 

Mini lesson Key Concept Learning Outcomes Resources Needed 

Lesson 1 

What is reading? 

-People read 

everywhere. 

-People read a variety of 

texts. 

-Purposes for writing 

Students learn that 

reading is happening all 

the time.  People read 

signs, posters, 

magazines, books, etc.  

Chart: What is reading? 

 

 

Lesson 2 

What do readers do? 

 

-Readers read quietly. 

-Readers read in 

different places. 

-They look at the 

pictures and the words.  

-They read things that 

interest them. 

-They are always making 

sure they understand 

what they are reading. 

Students learn that 

readers monitor 

comprehension, read 

both the pictures and 

the words 

 

 

Chart: What do readers 

do? 

 

 

Homework: Investigate 

your family.  What 

things are they doing as 

readers? 

Lesson 3 

Continue “What do 

readers do?” 

-Readers use book 

marks to help them 

while they read (i.e.-set 

a stopping point, mark 

where they left off) 

-Recommend books to 

each other. 

-Point to words as they 

read them. 

-Reread books. 

-Read aloud. 

-Readers keep track of 

their reading using a 

reading log 

Students continue to 

learn the behaviors that 

readers exhibit in 

regards to choosing 

books, decoding, 

fluency, 

comprehension, etc. 

 

 

Students learn to track 

what they have read 

Chart: What do readers 

do? 

 

Reading log (suggestion) 

 

Bookmarks 
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Lesson 4 

What kinds of books 

interest us? How do we 

choose books? 

 

Reading in one spot! 

-Readers read books 

that interest them. 

-Readers read their best 

when they find a good 

reading spot. 

-Readers group books in 

different ways. 

Students learn that a 

quiet reading spot helps 

them be a good reader 

Students label the 

books by authors, 

illustrators, genres, 

topics, etc.  

 

Chart: How do readers 

choose books? 

Topic-author-genre 

chart 

-places to read around 

the room 

 

 

Lesson 5 

 

How is the classroom 

library organized? 

Readers tour the 

classroom to learn 

where book and book 

bins are kept  

 

Students learn how the 

library is organized 

 

Suggestion: limit library 

classroom  choices at 

first  

Lesson 6 

Continue with What 

kinds of books interest 

us? How do we choose 

books? 

Reading in one spot! 

 

 

Readers select and 

return books in our 

classroom so that we all 

can easily find and use 

them. 

Readers practice 

reading books and 

returning them to 

basket 

Students think about 

their book choices. 

Students explore and 

discuss what kind of 

reader they are  

Students learn how to 

maintain classroom 

library. 

Chart: How do readers 

choose books? 

 

List of reader traits 

Lesson 7 

Choosing Just Right 

Books 

 

Reading in one spot! 

Readers learn strategies 

for choosing books-

looking at front cover 

and reading a few pages 

Readers learn that 

books can be easy, just-

right or challenging for a 

reader. 

(Use bike riding 

analogy) 

 

Readers mostly choose 

just-right books. 

Students learn that 

readers have criteria to 

judge whether a book is 

just right for 

independent reading. 

 

 

 

Chart: Choosing a Just 

Right Book 

What to do? What to 

ask yourself? 

 

 

5 finger rule or bicycle 

chart 

lesson 8 

Continue Choosing Just 

Right Books 

Readers share how they 

have chosen Just-Right 

Books. 

Students learn that 

readers have criteria to 

judge whether a book is 

Chart: Choosing a Just 

Right Book 
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Reading in one spot! 

   

Readers take good  care 

of the  books they read 

just right for 

independent reading. 

Students learn how to 

choose a another book 

to keep their reading 

going independently 

-Care for books 

 

What to do? What to 

ask yourself 

 

 

 

 

 

Day 9 

Storing books in our 

book boxes 

(or other classroom 

routine for managing 

books) 

Reading in one spot!  

Readers choose a 

mixture of books based 

on interest and 

readability to use during 

their independent 

reading time. 

Students learn how to 

manage their book 

choices in a book box.  

Students learn that they 

don’t need to choose 

books daily. 

 

Chart: How do we take 

care of our book boxes? 

Day 10 

Story Elements 

Fiction 

Readers learn story 

elements to help them 

understand and talk 

about fiction stories 

Students identify 

character, setting, 

problem, outcome 

Chart: story elements 

and visuals to represent 

story parts 

Day  11 

Nonfiction features 

 

Readers notice the 

visual and text features 

of nonfiction text and 

understand that they 

signal importance 

 

Students identify the 

visual and text features 

of nonfiction text 

Students understand 

and record nonfiction 

text features and their 

purpose 

Comprehension Tool Kit: 

Monitor Comprehensions 

book 1 

 Notice and Think about 

Nonfiction Features-lesson 

2 pages 18-31 

 

Day 12 

Thinking, Talking and 

Sharing about your 

reading 

 

Reading in one spot! 

Readers think about 

their reading and are 

prepared to share it 

with others.  They speak 

clearly and loudly.  They 

take comments and 

questions from others 

about their sharing. 

Students learn how to 

share, listen and learn 

from one another about 

reading and about 

books. 

 

Chart: What does 

sharing look like and 

sound like? 

 

What can we share 

about? 

 

Day 13 

Thinking, Talking and 

Sharing about your 

reading 

Readers think about 

their reading and are 

prepared to share it 

with others.  They speak 

clearly and loudly.  They 

take comments and 

Students learn how to 

share, listen and learn 

from one another about 

reading and about 

books. 

Chart: What does 

sharing look like and 

sound like? 
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 questions from others 

about their sharing. 

 What can we share 

about? 

Day 14 

Reader’s Workshop 

Guidelines 

 

 

Readers read silently, in 

one spot and make 

book choices while 

doing our best thinking 

about reading. 

 

Readers share about 

their reading at the end 

of the workshop. 

Students learn to 

manage independent 

reading so that the 

teacher can meet with 

small groups. 

Strategies to be 

introduced- (both large 

and small group) 

-visual cues- chunk 

within word-sound out-

have I seen this work 

before 

-syntax-Does it sound 

right-reread 

-semantics- does it 

make sense-reread-

read on 

Chart: What does 

Reader’s Workshop 

Look Like and Sound 

Like? 

 

 

Active reader strategies 

the students used 

during readers’ 

workshop 

 

Chart reading strategies 

and bookmarks for 

students as appropriate 

Day 15 

Reader’s Workshop 

Guidelines 

 

Readers read silently, in 

one spot and make 

book choices while 

doing our best thinking 

about reading. 

 

Readers share about 

their reading at the end 

of the workshop. 

Readers learn about 

how to conference 

about their books with 

the teacher 

Students learn to 

manage independent 

reading so that the 

teacher can meet with 

small groups. 

 

Students practice what 

readers workshop looks 

like-(quiet voices, ) 

 

Students learn their role 

in a conference 

Chart: What does 

Reader’s Workshop 

Look Like and Sound 

Like? 

 

What does conferencing 

look like? 

 

Active reader strategies 

the students used 

during readers 

workshop 

Day 16 

What is Schema? 

Readers have 

background knowledge, 

life experiences, etc. to 

help them understand 

what they are reading. 

Students learn to use 

this background 

knowledge to help them 

comprehend and 

decode text and make 

good book choices. 

Chart: What is schema? 

 

Comprehensions Tool Kit 

Activate and Connect book 

2 

Discover your Passion 

lesson 4 pages 2-13 
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Day 17 

How does Schema help 

us understand our 

reading? 

Thinking about text 

 

Readers monitor their 

comprehension by 

keeping track of their 

thinking as they read 

listen and view. 

Thinking about the 

words, pictures, ideas)  

Students connect to 

books that not only 

interest them but will 

help them with their 

reading skills. 

Students learn that 

readers make schema 

for various authors, 

types of text and textual 

elements.   

 

Introduce: turn and talk 

Responding to text-

drawing, writing 

Tracking your thinking 

Chart: How can we use 

our schema to 

understand what we 

read 

Post-its-with their 

thinking 

Interactive Read aloud 

from The Comprehension 

Tool Kit: 

Monitoring 

Comprehension- 1 

Think about the text  

lesson 1 pages 2-17 

Day 18 

Readers make Text to 

Self Connections 

 

Readers use their 

schema to make 

connections from their 

reading to themselves.  

Students learn that our 

background knowledge 

we bring to text helps 

us understand the text 

We make personal 

connections to the text 

and listen to our inner 

voices. 

Chart: Making Text-Self 

Connections 

Text to text connections 

Post-its-with 

connections 

lesson from  

Comprehension Tool Kit – 

Activate and Connect 

book-2 

 Make connections 

Lesson 6 

Page 30-45 

Day 19 

 Readers make Text to 

Self Connections 

 

 

 

Readers use their 

schema to make 

connections from their 

reading to themselves.  

-Using their own 

reading books 

Students learn the 

process by which 

readers make 

meaningful connections 

to text. 

Students learn how to 

share their connections 

by pinpointing the part 

in the text that makes 

them think. 

Chart: Making Text-Self 

Connections 

Text to text connections 

Comprehension Tool Kit: 

Activate and Connect book 

2 

Merge Thinking with New 

learning lesson 7 

Page 46-62 

Day 20 

Readers ask questions 

while they read 

Readers ask questions 

to learn new 

information, clarify 

confusion and to better 

Students write down 

their questions 

Chart: Questions 
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understand what they 

view, hear, and read 

 

Students share their 

questions 

Students learn how to 

ask questions, read on, 

and talk to someone to 

clarify confusion and 

make sense of text  

Post-its with questions 

Comprehension Tool Kit: 

Ask Questions book 3 

Wonder about new 

Information lesson page 

16-17 

 

Day 21 

Readers merge what 

they know with clues 

from the text to infer 

meaning. 

 

Readers visualize to help 

them understand the 

text 

Readers merge what 

know with clues from 

the text to infer 

meaning. 

When reading poetry 

readers use inferring 

skills to understand 

more completely  

Students use their 

background knowledge 

and clues from the text 

 to draw or write what is 

happening 

Students share their 

inferences with a 

partner 

 

 

 

 

Comprehension Tool Kit  

Infer and Visualize book 4 

Infer meaning lesson 

Pages 2-17 

Post-its 

Lesson 22 

Continue Visualizing  to 

help them gain meaning 

of text 

Readers visualize to help 

them understand the 

text 

 

Students get a picture in 

their mind as they read 

Students understand 

what it means to 

visualize 

Students understand 

how visualizing helps 

them get meaning from 

the text 

Comprehension Tool Kit 

Infer and Visualize-book 4 

Learn to visualize lesson 13 

Page 18-31 

Lesson 23 

Readers Determine 

importance of text-The 

big ideas 

Readers distinguish 

important information 

from less important 

details 

Readers read for the big 

ideas 

Readers recognize what 

details are 

Comprehension Tool Kit  

Determining Importance 

book 5 

What’s Important lesson 

16 

Pages 2-15 

Lesson 24 

Lesson Summarizing 

 

  Comprehension Tool Kit 

Summarizing and 

Synthesizing book 6 

Get the big Idea lesson 20   

Pages 18-31 
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Lesson 25 

Response Journals 

 

Readers can share their 

thinking about reading 

by recording it in a 

journal 

Students learn to keep a 

record of their reading 

and learning 

What can we record in 

our journals? 

Sticky notes 

Sentence starters 

Lesson 25 

Response Journals 

continue 

Readers can make quick 

notes to help them 

remember their thinking 

while reading. They can 

also mark difficult 

words, favorite parts, 

characters etc.. 

Students learn a process 

to help them 

remember 

their thinking 

so that they 

can write and 

talk about 

books 

What can we record in 

our response journals? 

 

Connections, character 

traits, big ideas,  new 

words 

Adapted from the work of Debbie Miller, Fountas and Pinnell,  NYC School District units of Study and our 

own schema 

 

The rest of the Comprehension Tool Kit lessons can be integrated within your units of study –social 

studies-poetry- science- read alouds-guided reading- See attached 

 

Key techniques to integrate daily into classroom 

Turn and talk 

Responding to what we read orally and in writing 

Partner work/sharing 

Teacher conferencing 

Whole group share daily
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Note:  

 Indicates forms of writing expected to be taught at each grade level 
 Indicates forms of writing students might “experiment” with, though students are encouraged to experiment with a 

variety of forms for different purposes at all Grade levels. 
 

 

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 

 Stories (BME) 

 Informational 
texts 

 Lists 

 Labels 

 Captions 

 Simple 
expository 
piece 
(explanation 
/ learning 
journal) 

 Stories 
(pattern/original) 

 Learning logs 

 Poetry 

 Riddles 

 Friendly letters 

 Messages 

 Notes 

 Instructions 

 Explanations 

 Short info. 
reports 

 Narratives 

 Personal 
narratives 

 Descriptions 

 Letters 

 Invitations 

 Thank you 
notes 

 Reports 

 Poems 

 Directions 

 Recipes 
 

 Narratives 

 Factual 
Accounts 

 Explanations 

 Descriptions 

 Stories 

 Summaries 

 Reports 

 Letters 

 Poems 

 Journal 
entries 

 Express and 
explain a 
personal 
opinion 

 

 Narratives 

 Explanations 

 Instructions 

 Descriptions 

 Stories 

 Short bios 

 Research 
reports 

 Letters 

 Poems 

 Journal 
Entries 
 

 

 Articles / 
news 
reports 

 Narratives 
(personal & 
fictional) 

 Descriptions 
(a place) 

 Expository 
(directions, 
a problem 
& solution) 

 Persuasive 
(letters to 
parents/ 
reviews) 

 Friendly 
letters 

 

 Explain, 
report & 
inform 

 poems 

 Personal/fictional 
narrative 

 Description (a 
character) 

 Explain, report, 
inform (news 
story) 

 Business letter 

 Persuasive letter 
 

 

 

 

 Descriptive poem 
 Tabloid story 
 Short dialogue/ 

script 
 Opinion piece 
 Review 

 Personal / 
imaginary/ 
historical 
narrative 

 Description 
(landscape) 

 Inform (bio, 
documented 
research 
report) 

 Convince & 
persuade (a 
review) 

 Resume & 
cover letter 

 

 Poetry 
(lyrical / 
narrative) 

 Short 
dialogue / 
script) 

   **Note: Grade 4 and beyond should be composing multi-paragraph pieces. 

Appendix E  Writing Forms Across Grade Levels 1-8 
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Note:  

 Indicates forms of writing expected to be taught at each grade level 
 Indicates forms of writing students might “experiment” with, though students are encouraged to experiment with a 

variety of forms for different purposes at all Grade levels. 

 

Grade 9 ELA A10 ELA B10 ELA 20 ELA A30 ELA B30 

 Descriptions 
(multi-
parpagraph, 
character analysis 
& profiles) 

 Narratives 
(personal) 

 Explain (research 
report) 

 Persuade 
(persuasive 
essay) 

 

 poetry (lyrical / 
narrative) 

 précis 
 short script 
 advice column 
 letters (friendly / 

business) 

 Descriptive 
passage 

 Book, film or 
video review 

 Character sketch 

 Social letters  
 

 

 

 

 

 poem  
 play  
 anecdote  
 short story 

 Convincing 
argument in 
support of a 
clearly defined 
position 

 Concise factual 
report 

 Business letters 

 Paraphrase 
summary of a 
speech heard or 
a passage read 

 

 poem 
  play  
 anecdote 
 short story 

 Personal / 
reflective essay 

 Outline for multi-
paragraph 
composition 

 Paraphrase and 
précis of a 
passage read 

 Analysis of a 
literary text 

 Short research 
essay (own topic) 

 Letter of 
application and 
resume  

 

 poem  
 play 
 anecdote 
  short story 
 

 Paraphrase and 
précis of passage 
read 

 Review (poem / 
play / film / 
video) 

 Descriptive essay 
OR character 
sketch 

 Editorial AND 
letter to editor 

 Formal literary 
essay 

 Personal essay 
 

 poem 
 play 
 short story 
 chapter 
 parody 
 satire 
 agenda / minutes 
 diary entry 

 write and document a 
convincing argument  

 convincing literary analysis 

 short formal research essay 

 updated resume and cover 
letter 

 

 

 

 

 

 poem 
 play 
 short story 
 chapter 
 parody 
 satire 
 agenda / minutes 
 diary entry 

**Note: Grade 4 and beyond should be composing multi-paragraph pieces. 

Appendix E  Writing Forms Across Grade Levels 9-12 
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Lesson Focus/Outcome Connection:   

Materials:    

Connections 
 
 
 
 

Yesterday we were working on ... 
 
Today I am going to teach you ... 
 
Because ... 
 

Teaching 
 Demonstration 

 Guided practice 

 Explain & give 
an example 

 Inquiry 

Let me show you how I ... 
 
Hmmm ... l'm thinking ... 
 
Did you see how I ... 

Active 
Engagement 
 “turn 
and talk” to a 
neighbor,  
 try out work 

alone,  

 or plan their 
work. 
What text will 

you use for the 
active 

engagement? 

Now you are going to have a try. You are going to ... 
 
 

Link 

Today and every day when you are reading, you can ... 
 
 
 

Independent 
Work Time 

Students will  
 
 
 
 

Share 
We tie the 

closing to the 
mini lesson, and 
use it as a time 

to validate, 
troubleshoot, or 
further instruct. 

 

Appendix F  Reading Mini Lesson Template 
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September Plan 
Possible Guiding Questions 

What compelling questions will foster inquiry, understanding and transfer of learning? 

 What do reader do? 

 Why does reading matter? 

 How will reading make me bigger and stronger? 

 How do readers grow? 

 How do readers interact with other readers? 
 

Possible Supporting Targets 
 

Possible Assessments for Learning 

Long-term targets are in bold, and daily targets 
are listed below them. 
 
I can describe what readers do. 

 I can read a variety of books 

 I can read and think our loud about me 
book. 

 I can recommend books to my 
classmates. 

I can describe how readers read and get better 
over time. 

 I can read for a longer time today than I 
did yesterday. 

 I can reread my books. 

 I can teach someone how to read a book 
that I know how to read. 

I can explain “Why read?” and describe how 
reading makes me stronger and more powerful 
in the world. 

 I can pay attention to my thinking when I 
read. 

 I can talk with a friend about my book. 

 I can retell stories using key details. 
I can plan and facilitate a reading workshop to 
help learners get smarter about reading. 

 I can explain expectations for reading 
workshop. 

 I can name the elements of a reading 
workshop that help me grow as a reader. 

 I can read/sing aloud three books! 
 
 
 

These formative assessment match the daily 
targets and let kids and me know where we are 
and where we need to go. 

 Children record titles in reading journal 
over time. 

 Conferring and listening in to partner 
work and turn and talk sessions. 

 “Love and book? Recommend to a buddy 
(create a chart to display these) 

 
 

 Place sticky note on class number line-
move forward as the minutes increase. 

 Children tally rereadings on sticky note, 
place on front cover of book, 

 “Want to learn to read a book?” chart: 
three columns include child’s name, book 
he or she can read, and name of child 
who wants to learn how. 

 

 Conferring and sharing with a partner 

 Listening in, conferring and reflection and 
share time. 

 Partner work during read-aloud. 
 

 Anchor chart: “what is reading workshop 
and how does it help me grow?” 
 

 Partner work, whole-group reflection and 
share sessions 
 

 Conferring and the “Celebration of 
Readers” night (options are many)  

From: Reading with Meaning, Debbie Miller. Pg. 32 

Appendix G  September Plan – based on the work of Debbie Miller 
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Appendix H - Complete Dolch Word List Divided by Level  

* ‘shall’ has dropped out of use 

Source:  http://bogglesworldesl.com/dolch/lists.htm  

  

Pre-primer Primer Grade One Grade Two Grade Three 

a 

and 

away 

big 

blue 

can 

come 

down 

find 

for 

funny 

go 

help 

here 

I 

in 

is 

it 

jump 

little 

look 

make 

me 

my 

not 

one 

play 

red 

run 

said 

see 

the 

three 

to 

two 

up  

we 

where 

yellow 

you 

all 

am  

are  

at  

ate 

be 

black 

brown 

but 

came 

did 

do 

eat 

four 

get 

good 

have 

he 

into 

like 

must 

new 

no 

now 

on 

our 

out 

please 

pretty 

ran 

ride 

saw 

say 

she 

so 

soon 

that 

there 

they 

this 

too 

under 

want 

was 

well 

went 

what 

white 

who 

will 

with  

yes 

after 

again 

an 

any 

ask 

as 

by 

could 

every 

fly 

from 

give 

going 

had 

has 

her 

him 

his 

how 

just 

know 

let 

live 

may 

of 

old 

once 

open 

over 

put 

round 

some 

stop 

take 

thank 

them 

then 

think 

walk 

were 

when 

always 

around 

because 

been 

before 

best 

both 

buy 

call 

cold 

does 

don’t 

fast 

first 

five 

found 

gave 

goes 

green 

its 

made 

many 

off 

or 

pull 

read 

right 

sing 

sit 

sleep 

tell 

their 

these 

those 

upon 

us 

use 

very 

wash 

which 

why 

wish 

work 

would 

write 

your  

about 

better 

bring 

carry 

clean 

cut 

done 

draw 

drink 

eight 

fall 

far 

full 

got 

grow 

hold 

hot 

hurt 

if 

keep 

kind 

laugh 

light 

long 

much 

myself 

never 

only 

own 

pick 

seven 

shall* 

show 

six 

small 

start 

ten 

today 

together 

try 

warm 

http://bogglesworldesl.com/dolch/lists.htm


53 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Grade Two Reading 

Toolkit Resource 
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Sun West 

Reading Toolkit 
 

 
The purpose of the Reading Toolkit is to provide a place to go where you 

can get an overview and direction of what teaching in grade 1, 2 or 3 might look 

like, sound like and feel like as you begin your journey at this grade level. The 

toolkit has been created weaving and incorporating the Pillars of Reading, 

Saskatchewan Curricular Reading Outcomes and connecting the Saskatchewan 

Reads document.   

This is a living document which means new and different pieces may be 

added along the way.  We invite you to spend time investigating the Reading 

Strategies Wiki also that has many tools that support the main ideas of this 

document.   

Sincerely,  

The Reading Toolkit Team 
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Reading Toolkit 

Grade 2  

A Grade 1 Classroom focuses on how words "work".  Grade 2 makes a transitional jump into 

what words "mean" and how to read for meaning to understand literal and inferred messages 

within a text.  This would be a goal to build throughout the year.  

The classroom may look and sound very busy during reading time.  In Grade 1, the reading time 

would primarily be modelled, supported, and shared.  While this continues to be a necessary 

focus in Grade 2, an added focus is to build persistence, independence and stamina while 

reading independently.  This would build as the year progresses. 

Classroom Environment 

A Grade 2 Classroom would look very different at the start of the year.  The bulletin boards 

would be set up, but the content would be empty.  This is because the teacher and students 

would build the content together throughout the year.  The bulletin boards are the learning 

tools for the class. 

Perhaps one space would be available for a Word Wall and Reading Strategies Posters 

(Strategies Wall).   Classroom libraries are essential.  In a grade 2 classroom, you would need a 

variety of books, from pictureless word books to easy chapter books, including both fiction and 

non-fiction.  

Students may choose to place themselves in various locations in the classroom depending upon 

the purpose of the reading activity, such as reading to self/someone or listening to reading.   

They may be sitting or lying under tables, in lockers, on yoga balls, or sitting at the tables. 

Students will be engaged with their books.  They should feel safe to take risks with their reading 

to explore and build their skills.  

A key area is the teaching zone where students can be seated away from distractions during 

direct teaching, modelling, discussion, etc. 

Students will be exposed to more complex interactions with the reading process in grade two.  

Some of skills further developed and focused on at this level include:   

 Word solving skills 

 Comprehension strategies 

 Building sight words for reading and spelling 

 Self-monitoring strategies to enhance metacognition 

Many resources can be found on the Sun West Reading Strategies Wiki. 

 

 

https://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together
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How to begin? 

In September:   time, practice, and planning needs to go into the different routines, structures, 

and transitions that happen in your classroom.   There isn't a right or wrong way to handle 

these routines, but be sure to invest the time early in the year in building them with your 

students.  Solid routines will preserve your teaching time throughout the year. 

Some key examples may include: 

 Lining up / Walking down the hallway 

 Cleaning up 

 Handing out papers 

 Have a common area for pencils and erasers 

 Book storage (books in classroom boxes/sets rather than kept in the desk) 

 Setting up a work page with name, date  

 Setting up duo tangs and binders 

 Book handling 

 Getting/Refocusing student attention 

 How to handle visitors, someone at the door 

 Co-create a set of classroom expectations 

 What do I do with notes from home?  Day planners?  Lunch money? 

 What do I do when I'm done? 

 

Schedules:   

Sample Literacy Block 

The key idea behind this sample for a day plan is that all components of a balanced literacy 

program are covered.  The minutes may vary from day to day according to the needs of your 

class, the text you are using, etc. but the components are consistent. 

Time Reading Component 

15 - 20 minutes Read Aloud or Shared Reading 

20 minutes Small-Group Shared/Guided Reading and Literacy Centres 

5 - 10 minutes Sharing Time 

20 minutes Independent Reading with student-teacher conferences 

15 minutes Working with Words 

20 - 30 minutes Text-Type Study (Modelled, Shared, Guided, and Independent) , 
Literature Response, Self-Selected Writing 

20 minutes Independent Writing (with guided support) 

5 - 10 minutes Sharing Time 
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Planning Examples:  

 ELA Daily Plan – Appendix A 

 Elementary Weekly ELA Plan – Appendix B 

 Launching the Reader’s Workshop – Lessons for Developing Independent Reading – 

Appendix C  

Morning Message: 

A morning message is a daily chance to model and have students interact with language that 

can have many different purposes. (reviewing conventions, spelling, word choice, missing 

words to practice using context, missing letters to practice building visual memory for spelling, 

and applying phonics and patterns studied) 

Two great links for explaining the purpose of Morning Messages: 

http://windowintomyclass.blogspot.ca/2015/05/dra-for-assistive-tech-studentsor-all.html 

https://www.responsiveclassroom.org/article/good-morning-learners 

Word Walls: 

 Set up the Word Wall, but start the year with a blank wall.   

 Build sight words; 5 words/week.  These words are used for spelling so everything is 

integrated. 

 Clearly state how important the word wall is to the student. 

 Spend September building routines around the word wall. 

o Day 1:  Strategy, Vowel/Consonant, Spelling Activities, Colourful printing 

o Day 2:  Cloze, Use in a sentence 

o Day 3:  Partner Work -  dictated practice with sentences so partners learn to 

read, write, and check then trade jobs 

o Day 4: Stretching the word; adding endings 

o Day 5: Phonemic Awareness -  Making Words 

o Day 6:  Word Sort  

 Check out the PWIM and Word Wall webinar on the Reading 

Strategies Wiki:  

 

https://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together  

 

 

http://windowintomyclass.blogspot.ca/2015/05/dra-for-assistive-tech-studentsor-all.html
https://www.responsiveclassroom.org/article/good-morning-learners
https://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together
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Strategy Wall: should be beside the word wall and include posters of the different strategies 

(purchased or co-created with the students).  Strategy posters/anchor charts on the strategy 

wall would include:   

 reading strategies (Reading Strategies Posters are available on the Reading Strategies 

Wiki - http://goo.gl/uNgJCN  

 vowels/consonants 

 little words inside other words  

 ghost letters 

 partner letters (ai, ea, er, etc) 

 suffixes/prefixes 

 word families  

 Say it wrong to spell it right (mnemonics)  

 BDA 

Spelling activities 

Spelling is best taught authentically as part of “real-world” reading and writing in a balanced 

literacy program.  There are many strategies and activities that will engage your students in 

actively practicing the spelling of words, both during your literacy block as well as in all of the 

other content areas.  Searching the internet will result in a host of creative ways that you can 

have your students interactive with the words they need to know how to spell.  Only of few of 

those ideas are listed below:  

 write repeatedly 

 ABC Order 

 cloze activities 

 Acrostic Poem 

 Writing riddles for the words  

 Magnetic letters 

 Tactile activities  

 Spelling Aerobics 

 Activities using the SMART board  

 Spelling Apps for iPads  

Find lots more spelling activities in 72 Ways to Practice Spelling Words - Appendix D  

There are MANY spelling programs available.  The caution here is to make sure that the spelling 

words you have your grade 2 students work with are within the context of what they are reading, 

learning about and writing on a daily basis.   

A good reference book that you might want to use is Spelling Through Phonics – Marlene J. 

McCracken and Robert A. McCracken: 

 McCracken Spelling: complete grade 2 McCracken Spelling List available at 

http://goo.gl/nBERpX  

 McCracken Grade 2 Spelling Checklist – Appendix E Complete Dolch Word List Divided 

by Level 

Phonetics 

http://goo.gl/uNgJCN
http://goo.gl/nBERpX
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Here is a list of a few resources for the teaching of phonics: 

 List of Phonics Rules – Appendix F  

 Word Families – Appendix G 

 Elkonin Sound Boxes – Appendix H 

A great webinar on Phonological Awareness is Reading Strategies Beyond the Primary Grades:  

https://goo.gl/c9AB5E.  Studies show that this is a key area in learning to read. Another 

phonological awareness webinar has been created as well to provide an explanation of how all 

the pieces fit and connect together providing a framework for guidance and reference.  

http://goo.gl/CqDIKp   

Vocabulary   

Oral and written vocabulary development is very important in the process of reading. Word 
knowledge increases a student’s ability to comprehend what she/he reads.   Students need 
multiple exposure to words in authentic contexts, across content areas.  Repetition is essential. 

Strategies include (but not limited to):   

 PWIM 

 word walls 

 poetry 

 read alouds 

 conversations 

 open-ended questions 

 relationships among words 
vocabulary instruction 

 invitations to vocabulary usage 

 quick writes 

Resources to support vocabulary instruction include:  

 Reading Strategies Wiki - 
https://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together  

 Teaching Students with Reading Difficulties and Disabilities 
http://www.education.gov.sk.ca/Reading-Difficulties-Disabilities  

 Building Vocabulary (Living Sky School Division) – General Appendix 
 Rich and Varied Language Experiences – General Appendix 

Sight Words –  

Sight words continue to be an important part of teaching grade 2 students to be successful 

readers.  They should experience daily practice of those words that they much recognize 

immediately without having to sound them out.  Mastering sight words will benefit students in 

their reading fluency and comprehension, vocabulary development, as well as improving their 

writing skills.   

Sight words can be studied in many ways:  flashcards, word wall, sentence strips, stories, 

worksheets, word rings, poems, morning message and take home reading.  Some students may 

need to see a word as many as 60 times before it is sight word (automatic).  That is why reading 

materials must build on previous sight words students have seen.    

https://goo.gl/c9AB5E
http://goo.gl/CqDIKp
https://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together
http://www.education.gov.sk.ca/Reading-Difficulties-Disabilities
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 Dolch Sight Words for Pre-Primer to Grade 3 – Appendix J  

For activities to do with sight words, visit 

http://www.dolchsightwords.org/dolch_sight_words_activity.php  

Poetry: 

Poetry is an essential part of your ELA program.  Daily practice with poetry can help develop the 

following skills: 

 Fluency 

 Word choice 

 Word meaning/ Vocabulary 

Development 

 expression 

 oral reading 

 visualizing 

 text features 

 punctuation 

The Cornerstones Teacher's Guide has an excellent section: Exploring Poetry in the Classroom.  

It lists various activities to build into your poetry study.  Poetry can be experienced every day 

and is not needed to be done in isolation.  However, certain mini lessons will be done on their 

own but the key is to make the learning of the parts embedded. For example, teaching Haiku 

can be done at any time and used to show understanding of another subject area for instance. 

Fluency:  

Some strategies that develop fluency are: 

 A solid base of sight words  

 Well-developed phonetic skills 

 Repeated readings of the same text 

 Technology - read to the iPad 

 Take home reading 

 Independent reading at the student’s level 

 Listening to modelled reading 

 Reader’s Theatre 

 Using sight word poems:  Scholastic Sight Word Poems - http://goo.gl/VDVTPR  

 Great Leaps has reading fluency resources - https://goo.gl/vToxbS  

 Fluency passages with Dolch words from www.teacherspayteachers.com similar to these:  

o https://www.teacherspayteachers.com/Product/Reading-Fluency-700209   

o https://www.teacherspayteachers.com/Product/I-Can-Point-and-Read-FREEBIE-

Passages-2002121  

 Words Their Way program and rainbow word strips - http://www.amazon.ca/Words-

Their-Way-Vocabulary-Instruction/dp/0137035101  

 Primary Success leveled stories build fluency.  It helps students use sight words to build 

automaticity.  This is a great scaffold for students who may be needing more support 

with sight words. 

 

http://www.dolchsightwords.org/dolch_sight_words_activity.php
http://store.scholastic.com/Books/Teaching-Resources/Sight-Word-Poetry-Pages
http://goo.gl/VDVTPR
https://www.greatleaps.com/
https://goo.gl/vToxbS
http://www.teacherspayteachers.com/
https://www.teacherspayteachers.com/Product/Reading-Fluency-700209
https://www.teacherspayteachers.com/Product/I-Can-Point-and-Read-FREEBIE-Passages-2002121
https://www.teacherspayteachers.com/Product/I-Can-Point-and-Read-FREEBIE-Passages-2002121
http://www.elltoolbox.com/words-their-way.html
http://www.amazon.ca/Words-Their-Way-Vocabulary-Instruction/dp/0137035101
http://www.amazon.ca/Words-Their-Way-Vocabulary-Instruction/dp/0137035101
http://www.primarysuccess.ca/main_ca.htm
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Check it out!   

 “Oral Language Strategies - Tips from the Trenches” – on the Supporting 

English Language Learning Wiki (on the bottom of the page) - http://supporting-

english-language-learning.wikispaces.com/Getting+Started  

 The fluency section of “Strategies to Support Struggling Readers” – on the Reading 

Strategies Wiki - https://goo.gl/Spvas3  

Comprehension Strategies: 

Anchor charts - co-create with students - refer to throughout the year and for student 

reference. (See samples below)  

For an excellent resource on co-creating criteria with students visit the assessment wiki - 

https://supporting-assessment.wikispaces.com/1.7+Student+Involvement  

Use Mentored / Modelled texts for teaching the strategies.  There is a list of mentor texts on 

the Reading Strategies Wiki - http://goo.gl/uNgJCN  

Be sure to check out the resources you have in your schools for ideas for teaching 

comprehension strategies.  One example is the “Strategy Units” available from Scholastic.  If 

you have access to any of the Literacy Place for the Early Years (LPEY) from Scholastic, there are 

lots of great lessons and activities to support the teaching of reading strategies.  Also, the Major 

Integrated Resource (MIR) you have in your school will have reading strategy resources as well.  

 You teach strategies all year.  Below is one way strategies can be organized for explicit 

instruction.  You mostly likely will be focusing on these strategies in supported reading and 

modelled reading throughout the year but the following timeline would indicate when the 

students would be able to use these strategies more independently.   

For the first term: 

 Predicting 

 Visualizing 

For the second term:

 Connecting 

 Questioning 

 Confirming  

 Analyze/Determine Importance 

 Monitor and Correct 

 Summarizing 

For the third term: 

 Inferring 

 Synthesizing 

http://supporting-english-language-learning.wikispaces.com/Getting+Started
http://supporting-english-language-learning.wikispaces.com/Getting+Started
https://goo.gl/Spvas3
https://supporting-assessment.wikispaces.com/1.7+Student+Involvement
http://goo.gl/uNgJCN
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Home Connection: 

Encourage parents to read to and with their child daily for a least 20 minutes.  It is still 

important for students to hear modelled reading as well as reading text independently to 

somebody.  Parents should be encouraged to cue their child to use different strategies when 

reading. An explanation of these strategies would be sent home from the teacher. 

 

Key Resources: 

Reading Strategies Wiki 

Grade 2 ELA Wiki 

Literacy Place for the Early Years – you will find the required product code on the inside cover 

of the LPYE resources 

Making Words Series - An active and innovative approach to making words by pat Cunningham 

and Dottie Hall.  This grade-level series Making Words offers teachers a fresh multi-level 

activity and lesson series written for the kindergarten through fifth grade classroom. It presents 

classroom teachers with effective tools for strengthening phonics and spelling skills that 

encourage students to move beyond learning and into a world of word discovery.  Each grade 

level resource introduces teachers to 100 lessons that teach all the phonics, spelling, and 

phonemic awareness skills included in most grade level curricula.  

Saskatchewan Reads 

Words Their Way - Word Study for Phonics, Vocabulary, and Spelling Instruction – provides a 

practical way to study words with students. This resources gives you all the tools you need to 

carry out word study instruction that will motivate and engage your students, and help them to 

succeed in literacy learning. 

Anchor Charts ( Scholastic) and More on Anchor Charts (Scholastic) 

https://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together
http://supporting-ela.wikispaces.com/Grade+2
http://education.scholastic.ca/category/LPEY_GRADE2
http://www.amazon.ca/Making-Words-Second-Grade-Awareness/dp/0205580947
https://saskatchewanreads.wordpress.com/
http://www.amazon.ca/Words-Their-Way-Vocabulary-Instruction/dp/0137035101
http://www.scholastic.ca/education/litplace_earlyyears/pdfs/tip_archives/teachingguides5.pdf
http://www.scholastic.com/teachers/top-teaching/2014/03/anchor-charts-effective-teacherstudent-tool
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Sample Anchor Charts  
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Student Work Samples: 
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Word Walls  
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Appendix A   
ELA Daily Plan    

Date: ___________ Grade(s) ____                           (Approx.80-100 Minutes total)   

Outcomes: Reading /Writing/Speaking/Listening/Viewing/Representing 

(MIR/Curriculum outcomes) 

Assessment: 

 

Key Resources: 

 

 

Morning Entry Activities (“Bell work”) 

10 mins. Daily- 8:50-9:05 am. 

Opening Activities  

Oral Language - Phonemic Awareness ______ 

Poem/Song of the Day ___________________ 

10 - 15min. Daily 9:05-9:15 am     _______________ 

Shared Reading  

or Viewing, 15-20  min. MWF 

 

Guided           20-30 mins MWF 

Listening/Reading/Viewing 

Centres and Independent 

Activities 

Text: _________________ 

Strategy 

 

Before:  

 

During:  

 

After:  

Group(s)/ Text Levels: 

_____/______, _____/_____ 

Assessment:  

Running Record ___________ 

Comprehension ____________ 

 

Extension Activities:  

Word Work focus 

Retelling  

Groups - Independent 

Assigned Reading/ Writing/ 

Word Study Activity Centres 

1.  

 

2.  

 

3.  

Associated Word Work/ 

Language Study mini-lesson 

Spelling/Phonics/ vocabulary 

Observation Focus: 

Reading strategies 

Accountability Feature(s)/ 

Assessment 
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Writing/ Representing   (Modeled__, Shared__, Dictated/Interactive__, or Independent __) 

  - Writing Process 30 min .T,Th   Writing Strategy focus: __________________________________________ 

Before: 

 

During: 

 

After: 

 

Read Aloud 10-15 min .Daily   

Text: ____________________ 

Closing Activity 5-10 min. Daily 

 

 

Reflection/Notes:  
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 instruction Monday Tuesday Wednesday Thursday Friday 

Bellwork  

or Independent Reading / 

Writing  

10-15 min. (before 9:05 am) 

Morning 

Message / 
Reading or 

Writing Journal 

Morning 

Message / 
Reading  or 

Writing Journal 

Word Puzzle 

(re: word wall) 

Reading or 
Writing Journal 

Word Puzzle /  

(re: word wall)  

Reading or 

Writing Journal 

Morning 

Message / 
Reading  or 

Writing Journal 

Oral Lang / Meeting 

5-10 min. 

whole group 

Phonemic 

Awareness 

Phonemic 

Awareness 

Poem or Song 

of the week 

Poem or Song 

Of the week  

(lyrics posted) 

Phonemic 

Awareness 

Shared Language/ 

Reading/ Listening 

> Strategy Focus 

10-15min. 

whole group 

Poem or Song 

of the week 

(listening first, 

then read lyrics) 

pocket chart 

Text Selection 

(i.e.MIR) 

- Response 

(oral or written) 

 

Text Selection 

(i.e. MIR)  

Language study / 

word work 

 

 

Text Selection 

(i.e.MIR) 

- Response 

(oral or written) 

Author’s Chair - 

share student 

writing (week 2/ 3 

of writing 

workshop) 

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   


 
 o

rd
er

 m
a

y 
b

e 
ch

a
n

g
ed

 
 

 

Guided Reading / 

Independent Activities 

(sm.groups) 

> Strategy Focus 

 

30 min.  

(Monday, Wednesday, Friday) 

Guided 

Reading: 2 

groups /  

others: Assigned 

Work (reading/ 

writing i.e. 

responding to 

MIR selection or 

from other 

subject area 

texts)  

 Guided 

Reading: 2 

groups /  

others: Assigned 

Work (listening, 

reading/ writing 

i.e. responding to 

MIR selection or 

from other 

subject area 

texts)) 

 

 Guided Reading 

1 group, + 

assessment / 
others:  

Assigned Work:  

– writing 

workshop  

 

Writing Workshop 

 

(alternate representing, 

speaking) 

 

> Strategy Focus 

 

30 min.  

 Week 1: 

Modeled or 

Shared Writing 
– follow up from 

shared, modeled or 

guided reading 

literature selection 

Mini-lesson 

Week 2:  

Guided / 

Independent 

Writing 

 Week 1: Guided 

/ Independent 

Writing con’t. 

(process), 
review Tues. 

mini-lesson  

prompt, organize, 

begin draft 

Week 2: 
continue writing 

workshop 

 

E  

 Elementary ELA Weekly Plan – an example: 

*(approx.105max. minutes daily or 525/week) > Resources: Phonemic Awareness Handbook (B. Elliott), Poems Please (D.Booth),  

                                                                                 Collections MIR, Nelson Spelling, variety of song & picture books, leveled books 

Appendix B 
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Tuesday & Thursday 

10 min mini-lesson, 20 min. 

writing/ conferencing/ 

assessing. 

+ try to include opportunities or 

writing every day (integrate 

with other subject areas, & 

integrate handwriting mini-

lesson instruction).  

Mini-lesson 

Draft / revise 

Week 3:  

Mini-lesson 

Edit/ final draft 

– assessment-  

Proofread/revis

e/ edit... 

Week 3: 

Mini-lesson 

Final draft 

publish/ share - 

Speaking: 
(Author’s Chair) 

Spelling/ Word Work   

10-15 min. 

New words 

Word wall 

 Practice activity 

 

Practice/ spell-

check (edit) writing  
Practice activity Assessment  

Read Aloud 

- Model – 

(may be any appropriate time 

during the day) 

10-15 min. 

Literature 

selection - 
related to writing 

(craft, theme, 

genre...) 

Literature 

selection - 
related to writing 

(craft, theme, 

genre...) 

Literature 

selection - 
related to writing 

(craft, theme, 

genre...) 

Literature 

selection - 
related to writing 

(craft, theme, 

genre...) 

Literature 

selection - 
related to writing 

(craft, theme, 

genre...) 

 Closing Activity –  

(end of day) 

5-10 min. 

Lit. Journal – 
written reflection 

on story heard 

Learning Log 

/Journal – 
written reflection 

Learning Log 

/Journal -

reflection 

Learning Log 

/Journal - 

reflection 

 Sing Song or 

recite Poem of 

the week 
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Writing Planning Form       

Grade Level(s) ____________ 

 

Text Form 

To With By Dates 

Introduce 

Demonstrate 

Model 

Guided Practice Independent 

Practice 

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

 

 

    

Purpose of Writing: 

Recording Findings (thinking in problem solving, observing and noting, what we wonder about...) 

Entertaining, Evaluating, Discussing, Organizing Information, Procedure, Remembering, Recounting, Description, 

Giving Thanks, Communicating, Persuading, Informing, Explaining, Storytelling...   

 

 

 

Taken from: Writing Essentials: Raising Expectations and Results While Simplifying Teaching by Regie Routman Heinemann 2005 

ISBN:0-325-00601-6 
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Appendix C 

Launching the Readers’ Workshop  

Lessons for Developing Independent Reading 

(Grade 1 and 2) 

Mini lesson Key Concept Learning Outcomes Resources Needed 

Lesson 1 

What is reading? 

-People read 

everywhere. 

-People read a variety 

of texts. 

-Purposes for writing 

Students learn that 

reading is happening all 

the time.  People read 

signs, posters, 

magazines, books, etc.  

Chart: What is reading? 

 

 

Lesson 2 

What do readers do? 

 

-Readers read quietly. 

-Readers read in 

different places. 

-They look at the 

pictures and the words.  

-They read things that 

interest them. 

-They are always 

making sure they 

understand what they 

are reading. 

Students learn that 

readers monitor 

comprehension, read 

both the pictures and 

the words 

 

 

Chart: What do readers do? 

 

 

Homework: Investigate your 

family.  What things are they 

doing as readers? 

Lesson 3 

Continue “What do 

readers do?” 

-Readers use book 

marks to help them 

while they read (i.e.-

set a stopping point, 

mark where they left 

off) 

-Recommend books to 

each other. 

-Point to words as they 

read them. 

-Reread books. 

-Read aloud. 

-Readers keep track of 

their reading using a 

reading log 

Students continue to 

learn the behaviors 

that readers exhibit in 

regards to choosing 

books, decoding, 

fluency, 

comprehension, etc. 

 

 

Students learn to track 

what they have read 

Chart: What do readers do? 

 

Reading log (suggestion) 

 

Bookmarks 
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Lesson 4 

What kinds of books 

interest us? How do we 

choose books? 

 

Reading in one spot! 

-Readers read books 

that interest them. 

-Readers read their 

best when they find a 

good reading spot. 

-Readers group books 

in different ways. 

Students learn that a 

quiet reading spot 

helps them be a good 

reader 

Students label the 

books by authors, 

illustrators, genres, 

topics, etc.  

Chart: How do readers 

choose books? 

Topic-author-genre chart 

-places to read around the 

room 

Lesson 5 

 

How is the classroom 

library organized? 

Readers tour the 

classroom to learn 

where book and book 

bins are kept  

Students learn how the 

library is organized 

 

Suggestion: limit library 

classroom  choices at first  

Lesson 6 

Continue with What 

kinds of books interest 

us? How do we choose 

books? 

Reading in one spot!  

Readers select and 

return books in our 

classroom so that we 

all can easily find and 

use them. 

Readers practice 

reading books and 

returning them to 

basket 

Students think about 

their book choices. 

Students explore and 

discuss what kind of 

reader they are  

Students learn how to 

maintain classroom 

library. 

Chart: How do readers 

choose books? 

 

List of reader traits 

Lesson 7 

Choosing Just Right 

Books 

 

Reading in one spot! 

Readers learn 

strategies for choosing 

books-looking at front 

cover and reading a few 

pages 

Readers learn that 

books can be easy, 

just-right or 

challenging for a 

reader. 

(Use bike riding 

analogy) 

Readers mostly choose 

just-right books. 

 

 

Students learn that 

readers have criteria 

to judge whether a 

book is just right for 

independent reading. 

 

 

 

Chart: Choosing a Just Right 

Book 

What to do? What to ask 

yourself? 

 

 

5 finger rule or bicycle chart 
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lesson 8 

Continue Choosing Just 

Right Books 

 

Reading in one spot! 

Readers share how 

they have chosen Just-

Right Books. 

   

Readers take good  

care of the  books they 

read 

Students learn that 

readers have criteria 

to judge whether a 

book is just right for 

independent reading. 

Students learn how to 

choose a another book 

to keep their reading 

going independently 

-Care for books 

 

Day 9 

Storing books in our 

book boxes 

(or other classroom 

routine for managing 

books) 

Reading in one spot! 

Readers choose a 

mixture of books based 

on interest and 

readability to use 

during their 

independent reading 

time. 

Students learn how to 

manage their book 

choices in a book box.  

Students learn that 

they don’t need to 

choose books daily. 

 

Chart: How do we take care 

of our book boxes? 

Day 10 

Story Elements 

Fiction 

Readers learn story 

elements to help them 

understand and talk 

about fiction stories 

Students identify 

character, setting, 

problem, outcome 

Chart: story elements and 

visuals to represent story 

parts 

Day  11 

Nonfiction features 

Readers notice the 

visual and text 

features of nonfiction 

text and understand 

that they signal 

importance 

Students identify the 

visual and text 

features of nonfiction 

text 

Students understand 

and record nonfiction 

text features and their 

purpose 

Comprehension Tool Kit: 

Monitor Comprehensions book 1 

 Notice and Think about 

Nonfiction Features-lesson 2 

pages 18-31 

 

Day 12 

Thinking, Talking and 

Sharing about your 

reading 

 

Reading in one spot!  

Readers think about 

their reading and are 

prepared to share it 

with others.  They 

speak clearly and 

loudly.  They take 

comments and 

questions from others 

about their sharing.  

 

Students learn how to 

share, listen and learn 

from one another about 

reading and about 

books.  

Chart: What does sharing 

look like and sound like? 

 

What can we share about?  
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Day 13 

Thinking, Talking and 

Sharing about your 

reading 

 

Readers think about 

their reading and are 

prepared to share it 

with others.  They 

speak clearly and 

loudly.  They take 

comments and 

questions from others 

about their sharing.  

Students learn how to 

share, listen and learn 

from one another about 

reading and about 

books. 

 

Chart: What does sharing 

look like and sound like? 

 

What can we share about? 

 

Day 14 

Reader’s Workshop 

Guidelines 

 

 

Readers read silently, 

in one spot and make 

book choices while 

doing our best thinking 

about reading. 

 

Readers share about 

their reading at the 

end of the workshop. 

Students learn to 

manage independent 

reading so that the 

teacher can meet with 

small groups. 

Strategies to be 

introduced- (both large 

and small group) 

-visual cues- chunk 

within word-sound 

out-have I seen this 

work before 

-syntax-Does it sound 

right-reread 

-semantics- does it 

make sense-reread-

read on 

Chart: What does Reader’s 

Workshop Look Like and 

Sound Like? 

 

 

Active reader strategies the 

students used during readers 

workshop 

 

Chart reading strategies and 

bookmarks for students as 

appropriate 

Day 15 

Reader’s Workshop 

Guidelines 

 

Readers read silently, 

in one spot and make 

book choices while 

doing our best thinking 

about reading. 

 

Readers share about 

their reading at the 

end of the workshop. 

Readers learn about 

how to conference 

about their books with 

the teacher 

 

Students learn to 

manage independent 

reading so that the 

teacher can meet with 

small groups. 

 

Students practice what 

readers workshop looks 

like-(quiet voices, ) 

 

Students learn their 

role in a conference 

Chart: What does Reader’s 

Workshop Look Like and 

Sound Like? 

 

What does conferencing look 

like? 

 

Active reader strategies the 

students used during readers 

workshop 
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Day 16 

What is Schema? 

 

 

Readers have 

background knowledge, 

life experiences, etc. 

to help them 

understand what they 

are reading. 

 

Students learn to use 

this background 

knowledge to help them 

comprehend and 

decode text and make 

good book choices. 

Chart: What is schema? 

 

Comprehensions Tool Kit 

Activate and Connect book 2 

Discover your Passion lesson 4 

pages 2-13 

Day 17 

How does Schema help 

us understand our 

reading? 

Thinking about text 

 

Readers monitor their 

comprehension by 

keeping track of their 

thinking as they read 

listen and view. 

Thinking about the 

words, pictures, ideas)  

Students connect to 

books that not only 

interest them but will 

help them with their 

reading skills. 

Students learn that 

readers make schema 

for various authors, 

types of text and 

textual elements.   

 

Introduce: turn and 

talk 

Responding to text-

drawing, writing 

Tracking your thinking 

Chart: How can we use our 

schema to understand what 

we read 

Post-its-with their thinking 

Interactive Read aloud from 

The Comprehension Tool Kit: 

Monitoring Comprehension- 1 

Think about the text  lesson 1 

pages 2-17 

Day 18 

Readers make Text to 

Self Connections 

 

Readers use their 

schema to make 

connections from their 

reading to themselves.  

Students learn that our 

background knowledge 

we bring to text helps 

us understand the text 

We make personal 

connections to the text 

and listen to our inner 

voices. 

Chart: Making Text-Self 

Connections 

Text to text connections 

Post-its-with connections 

lesson from  

Comprehension Tool Kit – 

Activate and Connect book-2 

 Make connections 

Lesson 6 

Page 30-45 

Day 19 

 Readers make Text to 

Self Connections 

 

 

 

Readers use their 

schema to make 

connections from their 

reading to themselves.  

-Using their own 

reading books 

Students learn the 

process by which 

readers make 

meaningful connections 

to text. 

Students learn how to 

share their connections 

by pinpointing the part 

in the text that makes 

them think. 

Chart: Making Text-Self 

Connections 

Text to text connections 

Comprehension Tool Kit: 

Activate and Connect book 2 

Merge Thinking with New 

learning lesson 7 

Page 46-62 
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Day 20 

Readers ask questions 

while they read 

Readers ask questions 

to learn new 

information, clarify 

confusion and to better 

understand what they 

view, hear, and read 

 

Students write down 

their questions 

Students share their 

questions 

Students learn how to 

ask questions, read on, 

and talk to someone to 

clarify confusion and 

make sense of text  

Chart: Questions 

 

Post-its with questions 

Comprehension Tool Kit: 

Ask Questions book 3 

Wonder about new Information 

lesson page 16-17 

Day 21 

Readers merge what 

they know with clues 

from the text to infer 

meaning. 

 

Readers visualize to 

help them understand 

the text 

Readers merge what 

know with clues from 

the text to infer 

meaning. 

When reading poetry 

readers use inferring 

skills to understand 

more completely  

Students use their 

background knowledge 

and clues from the 

text 

 to draw or write what 

is happening 

Students share their 

inferences with a 

partner 

 

 

Comprehension Tool Kit  

Infer and Visualize book 4 

Infer meaning lesson 

Pages 2-17 

Post-its 

Lesson 22 

Continue Visualizing  to 

help them gain meaning 

of text 

Readers visualize to 

help them understand 

the text 

 

Students get a picture 

in their mind as they 

read 

Students understand 

what it means to 

visualize 

Students understand 

how visualizing helps 

them get meaning from 

the text 

Comprehension Tool Kit 

Infer and Visualize-book 4 

Learn to visualize lesson 13 Page 

18-31 

Lesson 23 

 

Readers Determine 

importance of text-

The big ideas 

Readers distinguish 

important information 

from less important 

details 

 

Readers read for the 

big ideas 

Readers recognize 

what details 

are 

Comprehension Tool Kit  

Determining Importance book 5 

What’s Important lesson 16 

Pages 2-15 

Lesson 24 

Lesson Summarizing 

 

  Comprehension Tool Kit 

Summarizing and Synthesizing 

book 6 

Get the big Idea lesson 20   

Pages 18-31 
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Lesson 25 

Response Journals 

 

Readers can share 

their thinking about 

reading by recording it 

in a journal 

Students learn to keep 

a record of their 

reading and learning 

What can we record in our 

journals? 

Sticky notes 

Sentence starters 

Lesson 25 

Response Journals 

continue 

Readers can make quick 

notes to help them 

remember their 

thinking while reading. 

They can also mark 

difficult words, 

favorite parts, 

characters etc.. 

Students learn a 

process to 

help them 

remember 

their thinking 

so that they 

can write and 

talk about 

books 

What can we record in our 

response journals? 

 

Connections, character 

traits, big ideas,  new words 

Adapted from the work of Debbie Miller, Fountas and Pinnell,  NYC School District units of Study and our own 

schema 

The rest of the Comprehension Tool Kit lessons can be integrated within your units of study –social studies-poetry- 

science- read alouds-guided reading- See attached 

 

Key techniques to integrate daily into classroom 

Turn and talk 

Responding to what we read orally and in writing 

Partner work/sharing 

Teacher conferencing 

Whole group share daily 
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Appendix D  
 72 Ways to Practice Spelling Words  
1. *30 Second Words- Write a TV commercial using all your spelling words. Read it to a parent or 
sibling!  
2. *3-D Words- Use Play Dough or clay to sculpt your spelling words.  
3. *ABC Order- First write your spelling words in a list. Then write them again in alphabetical order. 
Finally, write them in reverse alphabetical order.  
4. *Across and Down Words- Write each of your spelling words across and then down. See the 
example below.  
Example: teach e a c h  
5. *Acrostic Poem- Choose one of your spelling words. Write an acrostic poem for that word. You 
must also illustrate your poem. Example: fly Fun in the sky Laps around clouds Yes! I’m free!  
6. *Adding My Words- Each letter has a value. Consonants are worth 10 and vowels are worth 5. 
Write your spelling words. Then add up the value of each spelling word. Examples: said 10+5+5+10 
= 30 there 10+10+5+10+5 = 40  
7. *Air Write- Write your spelling words in the air using your finger. Have a partner read your words 
as you write them OR a parent can “air write” your words and your job is to read the words.  
8. *Back Writing- Use your finger to spell out each of your spelling words, one letter at a time, on 
your mom or dad’s back. Then it’s YOUR turn to FEEL and spell.  
9. *Backwards Words- Write your spelling words forwards. Then write them a second time 
backwards.  
10. *Blue Vowels- Write each of your spelling words. Using a blue colored pencil, trace over the 
vowels in each word. Remember the vowels are: a e i o u  
11. *Bubble Letters- Write each of your spelling words in bubble letters. After you finish, color your 
words with crayon or colored pencils.  
12. *Buzzing Bees- Draw and color an outdoor picture. Count your spelling words. Draw a bee for 
each of your spelling words. Then write the words inside each of the “spelling” bees. Write neatly!  
13. *Choo-choo Words- Write the entire list end-to-end as one long word, using different colored 
crayons for each word.  
14. *Code Words- Come up with a code for each letter of the alphabet. Write down your code. 
Then write your spelling words in code. You must write the actual spelling word next to the “code 
word.” Example: a= b= c=  
15. *Colorful Words- Write each of your spelling words. Write each letter using a different colored 
pencil.  
16. *Connect the Dots- Write your spelling words in dots. Then connect the dots by tracing over 
them with a colored pencil. Example: happy happy  
17. *Consonant Circle- Write each of your spelling words in a list. Then go back and circle all of the 
consonants in your words! Don’t forget to write neatly!  
18. *Create an Activity- Can you think of a really fun way to practice your spelling words? Then go 
for it! Be sure to explain your activity so that I can share it with the class!  
19. *Delicious Words- Spray a small amount of whipped cream (or anything you can eat) on a plate 
and spread it out. Write your spelling words in the whipped cream and be sure to clean up 
afterwards… yummy!  
20. *Dots Game- Make a square of 4 rows of dots with 4 dots in each row. Before taking a turn, the 
player must spell a spelling word correctly. If the word is correct, the player can connect two dots. 
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When a player forms a square by connecting dots, he can write his initials in the box. The player 
with the most squares at the end of the game wins! Example: . . . . . .____. . . . .____. . . . . ME  
21. *Draw and Label- Draw and label your spelling words. You must color your drawings. Don’t 
forget to add lots of great detail!  
22. *Dusty Words- Go outside to your sandbox and write your words in the sand.  
23. *Etch a Word- Use an Etch-A-Sketch to write your spelling words. Read the words to a parent or 
sibling.  
24. *Fancy Letters- Write your spelling words. Then write them again using fancy letters.  
25. *Flash Writing- In a darkened room; use a flashlight to write your spelling words in the air. Have 
a partner read your words as you write them OR a parent can “flash write” your words and your job 
is to read the words.  
26. *Good, Clean Words- Find a countertop or flat surface that can be cleaned easily. Spray a small 
amount of shaving cream and spread it out. Write your spelling words in the shaving cream and be 
sure to clean up afterwards!  
27. *Goofy Spelling Story- Write a goofy spelling story using each of your spelling words. Be sure to 
underline your words as you use them. Illustrate and color your story!  
28. *Hidden Words- Draw a picture and write your spelling words in the picture. Try to hide the 
words!  
29. *Hopscotch Words- Make a hopscotch board on the sidewalk or driveway with chalk. Write 
letters instead of numbers. You get to HOP your words!  
30. *Letter Writing- Write a friendly letter to a teacher or friend using each of your spelling words. 
Underline the spelling words that you use in your letter.  
31. *Magazine Words- Use an old magazine and find your words (or the letters that make up your 
word). Cut it out and glue it on your paper.  
32. *Match-Up- Write each of your words on two different index cards. Turn all the cards face down 
and mix them up. Lay out your cards in rows (like Concentration) and flip over two cards at a time. 
Read each card aloud to see it they match. Keep them if they do or flip over and try again.  
33. *Morse Code- Use Morse Code to spell your words. It is a series of dots (1 count) and dashes (3 
counts). Check out this site http://www.morsecode.dutch.nl/alphabet.html to see the international 
(NATO) Morse Code so you can practice!  
34. *Make Some Music- Write a song or rap that includes your words! Share with a friend or family 
member.  
35. *Newsy Words- Use old magazines, catalogs, or newspapers to cut out letters. Glue the letters 
down on a piece of paper to spell your words. *Helpful Hint: Cut out lots of extra letters. Store them 
in a Ziploc bag for future use. This is a huge timesaver!  
36. *Other Handed- If you are right handed, write your spelling words using your left hand. If you 
are left handed, write your spelling words using your right hand.  
37. *Pasta Words- Arrange alphabet pasta or Alphabits cereal to form your spelling words. Glue 
onto a piece of paper. 38. *Practice Test- Take a practice test. Have your Mom or Dad ask you to 
spell your spelling words. Write them on a list. Check your practice test and correct any missed 
words. This would be an especially good activity to complete on Thursday night.  
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39. *Pyramid Words- Write your spelling words in a pyramid shape. Start with the first letter. On 
the next line, write the first two letters. On the third line, write the first three letters. Continue until 
you have written the entire word. Example: them t  
th  
the  
them  
40. *Rainbow Write- First write your words using a pencil. Then trace over your words with a 
crayon. Then trace a second time with a different colored crayon. Finally trace a third time with 
another different colored crayon. Trace NEATLY and you will see the rainbow!  
41. *Rhyming Words- Write each of your spelling words. Next to each word, write a rhyming word. 
If necessary, your rhyming words can be nonsense words, but make them follow the same spelling 
pattern.  
42. *Riddle Me- Write a riddle for each of your spelling words. Don’t forget to add the answer to 
your riddles. Then have a parent, sibling, or friend try to figure out your riddles.  
43. *Scrabble- Use Scrabble tiles to spell out your spelling words. For a little extra math practice, 
figure out the value of each of your words!  
44. *Scrambled Words- Fold a piece of paper three times lengthwise (making three long 
rectangular columns). Write your words in the first column. Then write them again with the letters 
all mixed up in the second column. Put your words aside. Come back later to unscramble your 
words. Write the unscrambled words in the third column.  
45. *Secret Agent Words- Number the alphabet from 1-26. Example: a=1, b=2, c=3, d=4, e=5, etc. 
Then convert your words to a number code.  
46. *Sentence, Please- Write sentences using each of your spelling words. You may use more than 
one word in a sentence, but you must write at least 10 sentences. Underline your spelling words.  
47. *Sign Your Words- Use sign language finger spelling to sign the spelling of your words. Check 
out Unity Kid’s site http://www.unitykid.com/signlanguage.html to see animated hands making the 
letters so you can practice!  
48. *Silly Sentences- Write silly sentences that include your spelling words. Underline your words.  
49. *Sound Words- Use a tape recorder to record your spelling words and their spelling. Then 
rewind your tape and listen to it, checking to see that you spelled all the words correctly.  
50. *Speller-cize- Pretend you are a cheerleader and call out your words! Raise your hands to the 
sky for letters that touch the top handwriting line, put hands on your waist for letters in the middle, 
and touch your toes for letters that go below the bottom line. Examples: bag b(sky)-a(waist)-g(toes) 
spells bag!  
fly f(sky)-l(sky)-y(toes) spells fly!  
51. *Spelling Baseball- Draw four bases on a piece of paper or lay out four pillows to be the bases. 
The pitcher selects a word. If the batter can spell the word correctly, he moves forward one base. If 
the batter cannot spell the word, he remains where he is. A point is earned every time you pass 
home plate. This is a great game play with a friend, sibling, or parent.  
52. *Spelling Bee- Practice your spelling words in Spelling Bee style. Spell your words out loud to a 
parent or sibling.  
53. *Spelling Flashcards- Make a set of flashcards to practice your spelling words. When you look at 
your flashcard, read the word and then spell it out loud. *Example- there t-h-e-r-e.  
54. *Spelling Flowers- Draw a picture of a great big flower. Write each of your spelling words on 
one of the flower petals or on a leaf. Draw extra flowers if you run out of room.  
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55. *Spelling Poem- Write a poem using several of your spelling words. Underline the words that 
you use. Illustrate your poem. You can write any kind of poem that you like.  
56. *Spelling Shapes- Count your spelling words. Draw one shape for each word. Then write your 
spelling words inside each of the shapes. Examples:  
57. *Squiggly Spelling Words- You are going to write your spelling words two times. First write in 
regular letters. Then write the words again in squiggly letters!  
58. *Story, Story- Write a story using ALL of your spelling words. You may type your story and email 
it to me (stampkm@pwcs.edu) if you would like.  
59. *Superman Letter- Your job is to write a creative letter to Superman (or another superhero). In 
your letter, you must use each of your spelling words. Be sure to underline your words as you use 
them.  
60. *Surround Words- Write your words on graph paper. Write “middle” letters, one letter in each 
box. Use two boxes for “tall” letters like t and l and “low” letters like j and g. Then outline the words 
using different colors of crayon or colored pencils.  
61. *Telephone Words- Look at your telephone keypad. Translate each letter into the numbers on 
the keypad. Now write your spelling words using this code!  
62. *Three Times- Write your spelling words three times. First write your words in pencil. Second, 
write each word in crayon. Third, write each word in marker.  
63. *Toss a Word- Toss (or roll) a ball back and forth with a partner. You say the 1st letter, and then 
toss and your partner says 2nd letter, and so forth. 64. *Trace a Shape- Draw a shape for each of 
your spelling words. Then trace each shape by writing your spelling words around them.  
65. *Trace Around- Write each of your spelling words using a pencil. Then trace around each word 
with a crayon, colored pencil, or a marker.  
66. *Type ‘Em- Type your spelling words on the computer. Make each word have a different font. 
You can even email your words to me at stampkm@pwcs.edu  
67. *UPPER and lower- Write your spelling words two times each. The first time, write each word in 
UPPERCASE letters. Write your words a second time in lowercase letters.  
68. *Vowel Circle- Write each of your spelling words in a list. Then go back and circle all of the 
vowels in your words! Don’t forget to write neatly!  
69. *Word Search- Make a word search puzzle using your spelling words. Use the Discovery 
School’s online Puzzle Maker http://www.puzzlemaker.com. Then find your words!  
70. *Words Within Words- Write each spelling word and then write at least two words made from 
the same letters. Example: slide side lie lid led etc  
71. *Words Without Consonants- Write your spelling words on a list, but replace all the consonants 
with a line. Then go back to the beginning of your list and see if you can fill in the correct missing 
consonants.  
72. *Words Without Vowels- Write your spelling words on a list, but replace all the vowels with a 

line. Then go back to the beginning of your list and see if you can fill in the correct missing vowels. 
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Appendix E  

  

Source:  Spelling Through Phonics – Marlene J. McCracken and Robert A. McCracken 
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Appendix F  

Phonics Rules  

1. Every word must contain a vowel. The vowels are: a, e, i, o, u, and y ( y is a consonant when at the 

beginning of a word). Eg: A, me, sit, no, up, my 

2. Syllables: Many words are made of small parts called syllables. Each syllable has one vowel 
sound. 

Closed syllable- can only have one vowel and it is followed by one or more consonants. 
The vowel sound is always short.  

Example: last, napkin 
Exceptions of this rule are ind, ild, old, olt and ost words. 

Open syllable-can only have one vowel sound which is the last letter in the syllable. The 
vowel sound is long.  

Example: hi, sky, skyline, me, etc. 
3. If a word or syllable has only one vowel and it comes at the beginning or a word, the vowel 

is usually short.  These are called VC words. 
Example: an, ant, end, in, up, on, ox 

4. If a word or syllable has only one vowel and it comes between two consonants, the vowel is 
usually short.  These are called CVC words.  

For example:  
short a in fast, bat, cap, rack, hand 
short i in sit, mitt, milk, lips, sink 
short e in jet, men, web, tent, belt 
short o in pop, box, lock, hot, rock 
short u in run, lunch, bus, duck, tub 

5. Vowel Pairs: If a syllable or one syllable word has two vowels, the first vowel usually stands 
for the long sound, and the second vowel is silent. These are often called vowel teams. The 
saying is used: When two vowels go walking the first one does the talking. 

For long a the letters a__e, ai, and ay all stand for the long a sound. 
Examples: away, face, play, wait, game, rain. 

For long i the letters i__e and ie can stand for the long i sound. 
Examples: bike, bite, pie, lie, tie, nine, line 

For long u the letters u__e, ui, and ue can all stand for the long u sound. 
Examples: blue, glue, tube, flute, suit, 

For long o the letters o__e, ow, oe, and oa can all stand for the long o sound. 
Examples: bone, nose, own, bowl, toe, coat, foal, 

For long e the letters ea and ee can stand for the long e sound. 
Examples: jeans, seat, beak, east, jeep, beet, seed, team 

6. When a syllable ends in a silent “e”, the silent “e” is a signal that the vowel in front of it is 
long. This is often called the magic e or the bossy e. 

Example: make, kite, rope, use. 
7. When a one syllable word ends in a consonant and has only one vowel, that vowel is short.  

Example: mat, red, fish, sock, rug  

 

8. When a syllable ends in a vowel and is the only vowel, that vowel is usually long.  

Example: “la/ter, me, I, o/pen, u/nique, my”. 

 

9. Qu are always together.  
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Example: queen, quarrel, quick, quiet 

10. When “g” is followed by “e, i, or y,” it usually has the soft sound of “j.”  

Example: gem, gym 

11. When “c” is followed by “e, i, or y,” it usually has the soft sound of “s.”  

Example: city, cent, cygnet 

12. When w is before “or”, the “or” says “er”. (work, word, – but not sword) 

13. Consonant Digraphs: When two or more consonants are joined together and form a new 
sound, they are called a consonant digraph. 

Initial digraphs: ch, sh, th, thr, ph, wh, ck, kn, wr 
Final digraphs: ch, ng, sh, th, tch 

14. Compound Word: is made up of two or more words joined together to make a new word.  
Example: granddad. 

15. R-controlled Vowels: A vowel followed by an “r” stands for a special sound that is neither 
long nor short.   

R-controlled vowels are: ar, er, ir, or, ur 
16. Vowel Digraphs: A vowel digraph is two vowels or a vowel followed by a “w” that produce 

one vowel sound. The vowel sound can be long or short, or have a special sound of its own. 
Vowel digraphs are: ai, au, aw, ay, ea, ee, ei, ew, ie, oa, oo, ou, ow 

17. Initial consonant Blends: A consonant blend is two or more consonants that come together 
in a word. Their sounds blend together, but each sound is heard. 

Initial consonant blends are: 
S blends: sc, sm, st, sk, sn, sw, sl, sp 
L blends: bl, gl, cl, pl,fl 
R blends: br, fr, tr, cr, gr, dr, pr 

18. Final Consonant Blends: Come at the ends of words. 
Final consonant blends are: 

S blends: sk, sp, st 
L blends: ld, lf, lk, lp, lt 
N blends: nd, nk, nt 
other blends: ft, mp, pt, rt 
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Appendix G  
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Appendix H  

Elkonin Sound Boxes 

Descriptor: This is an activity in which students listen to a word and write each 

individual sound they hear into the given box. Each individual box represents 

one phoneme/sound. This tool allows students to physically segment words into 

phonemes. This activity can be used to help students develop phonemic 

awareness or to practice spelling. 

Materials needed: 

worksheets or cards with boxes for each sound in the word 

 

Example: 

 

 

 

   

 

c 

 

o 

 

k 

 

l 

 

b 

 

Adaptation 

Adaptations can be made by adjusting the level of the words. 

Remove the letters from under the pictures for older students. 

For EAL students, keep the language simple so that the students are able to 

focus on hearing the individual sounds in the words.  
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Sample Elkonin Boxes 
 

 

 

 u d k c  d g o  

 

 

 h a b t  e b e  

 

© 2006 www.bogglesworldesl.com 

http://www.bogglesworld.com/
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Appendix J - Complete Dolch Word List Divided by Level  

* ‘shall’ has dropped out of use 

Source:  http://bogglesworldesl.com/dolch/lists.htm   

Pre-primer Primer Grade One Grade Two Grade Three 

a 

and 

away 

big 

blue 

can 

come 

down 

find 

for 

funny 

go 

help 

here 

I 

in 

is 

it 

jump 

little 

look 

make 

me 

my 

not 

one 

play 

red 

run 

said 

see 

the 

three 

to 

two 

up  

we 

where 

yellow 

you 

all 

am  

are  

at  

ate 

be 

black 

brown 

but 

came 

did 

do 

eat 

four 

get 

good 

have 

he 

into 

like 

must 

new 

no 

now 

on 

our 

out 

please 

pretty 

ran 

ride 

saw 

say 

she 

so 

soon 

that 

there 

they 

this 

too 

under 

want 

was 

well 

went 

what 

white 

who 

will 

with  

yes 

after 

again 

an 

any 

ask 

as 

by 

could 

every 

fly 

from 

give 

going 

had 

has 

her 

him 

his 

how 

just 

know 

let 

live 

may 

of 

old 

once 

open 

over 

put 

round 

some 

stop 

take 

thank 

them 

then 

think 

walk 

were 

when 

always 

around 

because 

been 

before 

best 

both 

buy 

call 

cold 

does 

don’t 

fast 

first 

five 

found 

gave 

goes 

green 

its 

made 

many 

off 

or 

pull 

read 

right 

sing 

sit 

sleep 

tell 

their 

these 

those 

upon 

us 

use 

very 

wash 

which 

why 

wish 

work 

would 

write 

your  

about 

better 

bring 

carry 

clean 

cut 

done 

draw 

drink 

eight 

fall 

far 

full 

got 

grow 

hold 

hot 

hurt 

if 

keep 

kind 

laugh 

light 

long 

much 

myself 

never 

only 

own 

pick 

seven 

shall* 

show 

six 

small 

start 

ten 

today 

together 

try 

warm 

http://bogglesworldesl.com/dolch/lists.htm
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Grade Three Reading 

Toolkit Resource 
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Sun West 

Reading Toolkit 

 
The purpose of the Reading Toolkit is to provide a place to go where you 

can get an overview and direction of what teaching in grade 1, 2 or 3 might look 

like, sound like and feel like as you begin your journey at this grade level. The 

toolkit has been created weaving and incorporating the Pillars of Reading, 

Saskatchewan Curricular Reading Outcomes and connecting the Saskatchewan 

Reads document.  Please be sure to take a look at the tool kits created for the 

other grade levels as well. 

This is a living document which means new and different pieces may be 

added along the way.  We invite you to spend time investigating the Reading 

Strategies Wiki also that has many tools that support the main ideas of this 

document.   

Sincerely,  

The Reading Toolkit Team 
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Reading Toolkit Grade 3   

For the purposes of this document, we have identified the outcomes that focus 
directly with the teaching of reading.   

Curriculum outcome CR3.1  Comprehend and respond to a variety of grade-level texts 

(including contemporary and traditional visual, oral, written, and multimedia) that address: 
identity (e.g., Spreading My Wings) community (e.g., Hand in Hand) social responsibility (e.g., 
All Together) and make comparison with personal experiences. 

Curriculum outcome CR3.4   Read fluently and demonstrate comprehension of grade-

appropriate fiction, script, poetry, and non-fiction from various cultures (including First Nations 
and Métis) and countries (including Canada) and explain reactions and connections to texts 
read. 

Key resource:  Curriculum pages 12, 13 14 give suggested Major Integrated Resources MIR  

Teacher guides for the major integrated resources are excellent and will provide lessons in 

reading, writing, listening speaking viewing representing, phonics, vocabulary and spelling, 

comprehension. 

 Collections 

 Literacy Place 

 Cornerstones 

 Nelson Literacy  

What students will need: 

 Book bag for transporting reading books to and from school (you could provide this) 

 Basic school supplies 

 Binder, notebooks or duo tangs (personal preference) 

 Reading folders – see Appendix A 

What the teacher needs: 

 Curriculum outcome CR3.4 in “I can..” language --- Read and know ELA curriculum CR3.1 

and CR3.4 outcomes and indicators 

 Daily schedule sample; class schedule pictures – see Appendix B 

 Lesson plan for ELA – use those from MIR teacher guides or see sample  - see Appendix 

C 

 Correlation table of DLRA (levelled text) – see Appendix D 

 Oral reading competency checklist for fluency – see Appendix E 

 Easy Running Record with DRA rubric – see Appendix E 

 Grade 3 Reading skills checklist CR3.4(c) – see Appendix F 

https://www.curriculum.gov.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=indicators&lang=en&subj=english_language_arts&level=3&outcome=1.1
http://www.curriculum.gov.sk.ca/index.jsp?view=indicators&lang=en&subj=english_language_arts&level=3&outcome=1.4
https://www.edonline.sk.ca/bbcswebdav/library/curricula/English/English_Language_Arts/English_Language_Arts_3_2010.pdf
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 Reading comprehension strategies sheet (correlates with posters) – see Appendix G 

 Key Language Cues and Conventions for Grade 3 – see Appendix H 

 Grade 3 Dolch Basic Sight Words– see Appendix I 

 DRA information Brainshark video  

http://www.brainshark.com/sunwestsd/vu?pi=zHWz7eaSBzCfjdz0&tx=preview 

 phonemic awareness Brainshark created by SW Student Support Consultants CR3.4(c) 

http://www.brainshark.com/sunwestsd/vu?pi=zGxzsbEXFzCdBFz0&intk=66824863 

 Saskatchewan READS full document and website 

https://saskatchewanreads.wordpress.com/ 

 Gradual Release of Responsibility – Instructional Approaches – see Appendix J 

 

What the classroom needs: 

 start with a blank classroom – build your teaching tools with the students to post on 

walls  

 mentor texts:  collection of books – all genres – for in-class reading 

 Word wall - http://readingstrategiesthatwork.wikispaces.com/Word+Walls+and+PWIM 

 Reading comprehension strategies sheet (correlates with posters) – see Appendix G 

 Posters:  strategies to construct and confirm meaning (before, during, after) CR3.4(b) 

https://supporting-ela.wikispaces.com/Reading+Strategies+in+ELA 

 Posters:  reading strategies anchor charts are teaching tools CR3.4(b) 

https://readingstrategiesthatwork.wikispaces.com/Resources+and+Websites 

 PWIM (optional) 

http://readingstrategiesthatwork.wikispaces.com/Word+Walls+and+PWIM 

 cozy, quiet reading area in the classroom away from general activity – space for 3 or 4 

children CR3.4(a) 

 

Planning section: routines and procedures 

 Daily schedule sample; class schedule pictures – see Appendix B  

 Beginning of a Grade 3 Reading Program (Kim Johnson, Kenaston School) - Appendix K  

 Year plan: The Seven Minute Year Plan – see Appendix L 

 ELA topics at a glance (condensed from ELA3 curriculum Pages 12 to 14 by Danielle 

Jamieson) – see Appendix M or  http://supporting-ela.wikispaces.com/Grade+3 

 Anne Davies school year plan with assessment http://supporting-

ela.wikispaces.com/file/view/School%20Year%20Plan%20Anne%20Davies.pdf/5522252

50/School%20Year%20Plan%20Anne%20Davies.pdf 

 Three terms:  schedule each of the five context units for approximately 2 months each. 

 

http://www.brainshark.com/sunwestsd/vu?pi=zHWz7eaSBzCfjdz0&tx=preview
http://www.brainshark.com/sunwestsd/vu?pi=zGxzsbEXFzCdBFz0&intk=66824863
https://saskatchewanreads.wordpress.com/
http://readingstrategiesthatwork.wikispaces.com/Word+Walls+and+PWIM
https://supporting-ela.wikispaces.com/Reading+Strategies+in+ELA
https://readingstrategiesthatwork.wikispaces.com/Resources+and+Websites
http://readingstrategiesthatwork.wikispaces.com/Word+Walls+and+PWIM
http://supporting-ela.wikispaces.com/Grade+3
http://supporting-ela.wikispaces.com/file/view/School%20Year%20Plan%20Anne%20Davies.pdf/552225250/School%20Year%20Plan%20Anne%20Davies.pdf
http://supporting-ela.wikispaces.com/file/view/School%20Year%20Plan%20Anne%20Davies.pdf/552225250/School%20Year%20Plan%20Anne%20Davies.pdf
http://supporting-ela.wikispaces.com/file/view/School%20Year%20Plan%20Anne%20Davies.pdf/552225250/School%20Year%20Plan%20Anne%20Davies.pdf
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Home connection:  Encourage parents to continue to support their children’s reading at 

home. 

 

Things to keep in mind: 

 Pillars of reading need to align – use same words in all areas – reading, spelling, writing, 

phonics, listening, speaking; don’t start all over next week; build on what was learned 

previous week – scaffold 

 Phonological awareness  Brainshark created by Sun West Student Support Consultants 

http://www.brainshark.com/sunwestsd/vu?pi=zGxzsbEXFzCdBFz0&intk=66824863 

 Fluency   fluency (80-110 wcpm orally; 120-170 silently), how to develop; DRA  informal 

running record sheet; correlation sheets 

 Comprehension - various activities; use comprehension strategies (visualizing, inferring, 

more) ; Vocabulary, spelling , writing)  - based on current text selection ; PWIM; word 

wall; connect to writing and other subject areas; all part of comprehension 

 Phonics  word/letter sounds – see reading checklist – see Appendix F 

 Assessment fluency and comprehension – quick running record 

 

Good resources: 

o Reading strategies wiki – contains many resources 

http://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together 

o Sun West ELA 3 wiki http://supporting-ela.wikispaces.com/Grade+3 

o Independent Reading:  Inside the Box  by Lisa Donohue (Pembrook) 

o Saskatchewan READS full document and website 

https://saskatchewanreads.wordpress.com/ 

o Reading with Meaning by Debbie Miller (Stenhouse Publishers) and website 

 

  

  

http://www.brainshark.com/sunwestsd/vu?pi=zGxzsbEXFzCdBFz0&intk=66824863
http://www.brainshark.com/sunwestsd/vu?pi=zH2zX3I6szCeTrz0
http://readingstrategiesthatwork.wikispaces.com/Putting+the+Pieces+Together
http://supporting-ela.wikispaces.com/Grade+3
https://saskatchewanreads.wordpress.com/
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Appendix A 
Reading folders          
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Appendix B – Daily Schedule Sample  
Date:  _______________  Day:                                 Day Plan    Gr. 3 Rm.___ 
 

         Teacher  Name Memos 

Time Subject Plan 

9:00 Opening O Canada   Attendance   Daily Schedule   

9:10 Journal 

Cursive 

Or Morning message (based on daily reading/writing focus) 

9:20 Math  

9:40 Math Body break 

10:00 Gym 

 

 

10:25 Snack Nutritious snack (health outcome) 

10:30 Recess  

10:45 DEAR Drop Everything and Read  

11:00 ELA Balanced reading program (Daily Five) 

 

Modelled reading “I do it”; Shared reading “We do it” 

Scaffolded/Guided reading “We do it together” 

 

Body break 

11:40 ELA Writing, listening, speaking, viewing, representing – infused in all 

subject areas 

11:55 Noon  

12:55 In Motion  

1:10 Read 

Aloud 

Novel; story; read for enjoyment 

1:25 Social 

Science 

Arts Ed 

Possibly project-based, interdisciplinary 

2:00 Health 

 

Arts Ed 

Body break 

2:30 Recess  

2:45 Journal 2 sentences – use special pencils or other things to make this more 

“fun” 
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3:00 ELA or 

other as 

needed 

Independent Reading “You do it”, conferencing; other work 

3:25/30 Bus 

dismissal 
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Appendix B-Class Schedule Pictures 

Math  
 

 

 

 

 

   

 

 

 

 

O Canada   
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Science    ￼

http://classroomclipart.com/cgi-bin/kids/imageFolio.cgi?action=view&link=Space/Planets&image=vg2_p23880c.jpg&img=&tt=  
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Reading  

 

Social   
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Arts Ed  
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Health 
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Reading    

Cursive   
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Gym   
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Journal   

Computers  
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Recess 
 

 

 

 

 

 

 

 

    

Recess  
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E.L.A.   
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Journal 

Lunch 
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Snack   

 

 

 

 

 

 

Home time   
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Appendix C – Sample Lesson Plan from Collections Grade 3 (MIR) 
Collections sample lesson       

Below you will find the first page of a sample lesson that has been taken from 

a Collections Grade 3 Anthology (one of the MIRs – Major Integrated 

Resource).   

If you double click on sample lesson page, this will allow you to view and/or 

print the entire 4 pages of each lesson. 

Please Note:  when you click on the images a word document with the lesson 

will open.  Depending on your computer, in order to view it correctly, you 

may have to go to the Layouts tab.  Choose “landscape” under orientation and 

11x17 under “size”.   

 

  

https://swsd.sharepoint.com/Reading Toolkit 1-3/Shared Documents/Grade 3 Toolkit/Kitoto The Mighty.docx
https://swsd.sharepoint.com/Reading Toolkit 1-3/Shared Documents/Grade 3 Toolkit/Jonathan Cleaned Up.docx
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Appendix D  
Correlation Table of Diagnostic Levelled Reading Assessments     

in Use in Saskatchewan 
 

 

 APPROXIMATE Text Level Conversion/Comparison Table. Rigby Education, Scholastics Weaver, B. M. (2000). Levelling  

Books k-6: Matching Readers to Test. Newark, DE: International reading Association (Fountas & Pinnell, Reading Recovery, 

DRA) 
http://sw031.k12.sd.us/readinglevels.htm (PM Benchmark Assessment Kit)  

 APPROXIMATE Text Level Correlation Table- English 
Benchmarks for 

Grade 1 – Grade 

3 Saskatchewan 

students 

(English), 

 based on 

ELA curricula  

Fountas 

and 

Pinnell 

 

 

 

 

Levels 

Reading 

Recovery 

Levels 

 

 

 

 

Levels 

Develop-

mental 

Reading 

Assessment 

 

 

 

Levels 

PM 

Bench-

mark 

Assessment 

 

 

 

Levels 

Northern 

Lights SD 

#113 

 

 

 

 

Levels 

Regina 

Public   

SD # 4 

ORR 

Assessment 

 

 

Levels 

 A A,B,1 A-1 1 1, 2, 3 1 

 A 1 A-1 1 1, 2, 3 2 

 B 2 2 2 4 3 

 C 3-4 3-4 3-4 5 4 

 D 5-6 6 5-6 6, 7 5 

 E 7-8 8 7-8 8, 9 6 

 F 9-10 10 9-10 10 7 

End of Gr. 1 G 11-12 12 11-12 11 8 

 H 13-14 14 13-14 12, 13 9,10 

 I 15-16 16 15-16 14 12 

 J 17-18 18 17-18 15 14 

 K 19-20 20 19-20 15, 16 16 

End of Gr. 2 L 20 24 21 16 18 

 M 20 28 22 17, 19 20 

 N 20 30 23 19,21  

End of Gr. 3 O 22 34 24 21  

 P 22 38 25 22  

 Q 24 38 26 22  

 R 24 40 27 22  

 S 26 44 28 23  

 T 27 44 29 23  

 U 28 44 30 23  

 V 28 50  23, 24  

 W 27 50  24  

 X 30 60  25, 26, 27  

 Y 28 60  25, 26, 27  

 Z 32,34 70  25, 26, 27  

       

http://sw031.k12.sd.us/readinglevels.htm
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Appendix E 
ORAL READING COMPETENCY CHECKLIST   

 
 

Date: _________________       Name: ______________________________ 

 

Selection: _____________________________________________________ 

 

Reading Level: ________________________________________________ 
 

 

 

Oral Reading Always Usually Sometimes Seldom Never 

Reads grade appropriate vocabulary 

without prompting 

     

Uses correct pronunciation       

Uses various strategies to identify 

unfamiliar words 

     

Monitors and corrects miscues without 

help 

     

Uses appropriate pacing/ flow      

Uses appropriate phrasing –attends to 

punctuation  

     

Uses visual tracking instead of finger 

tracking 

     

Uses appropriate expression to suit story      

Modulates voice to suit story      

Controls volume to suit story      

 

Observations:  _________________________________________________ 

_____________________________________________________________ 

 

Reading Strategies used by the Student: 
__1.  Chunking (little words in big words)  __5.  Sounds out words 

__2.  Asks for help     __6.  Skips word /reads on /rereads  

__3.  Goes back to find word elsewhere  __7.  Goes back to beg of sentence 

__4.  Thinks of another word that is similar  __8.  Other:  ______________ 

 

 

Reading Accuracy Rate 

 
Words read correctly = _________ = ________%  (Independent / Instructional / Frustrational) 

Total number of word 
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Appendix E – Easy Running Record with DRA Rubric  
Name:_______________________   Grade:______    Date: ___/___/___           

Title: _____________________________________    F&P Level:________ 

Accuracy 

Use / or miscue symbols to show accuracy of reading. 
 

 

 

 

 

Total Words Read ______ - Total Errors ______divided by Total Words ______ X100= 

_____ % Accuracy     (Circle Level)    Independent Level: (95-100%) Try Higher Level 

            Instructional Level: (90-94%) Level used for Guided Reading Groups                                          

Frustration Level: (89% and below) Try lower level text 

COMPREHENSION (Primary DRA)            Levels  

D and higher 

Very Little  
Comprehension 

6 7 8 9 

Some Comprehension 

10 11 12 13 14 15 
Active Comprehension 

16 17 18 19 20 21 
Very Good  

Comprehension 
22 23 24 

1 Tells 1 or 2 events or 
key facts 

2 Tells some of the events 
or key facts 

3 Tells many events in 
sequence and/or tells 

many key facts 

4 Tells most events in 
sequence or tells most key  

facts 

1 Includes few or no 
important details from  
text 

2 Includes some 
important details from  

text 

3 Includes many 
important details from  

text 

4 Includes most important 
details and key language 
and vocabulary from text 

1 Refers to 1 or 2 
characters or topics using 
pronouns (he she it) 

2 Refers to 1 or 2 
characters by generic 
name (girl, boy, dog) 

3 Refers to many 
characters by name in 

text 
(Dick, Jane, Spot) 

4 Refers to all characters  
 by their specific name 

1 Responds with incorrect 
information 

2 Responds with some 
misinterpretation 

3 Responds with literal 
interpretation 

4 Responds with 
interpretation that reflects 

higher order thinking 
1 Provides limited or no 
response to teacher 
questions   

2 Provides some response 
to teacher questions or 

prompts 

3 Provides adequate 
response to teacher 

questions or prompts 

4 Provides insightful 
response to teacher 

questions or prompts 
1 Requires many 
questions or prompts 

2 Requires 4 or 5 
questions or prompts  

3 Requires 2 or 3 
questions or prompts 

4 Requires 1 or no 
questions or prompts 

Fluency (based on Primary DRA)        Student Reads: 

□ Word by word □ Longer phrases most of the time. Adequate 
rate 

□ In short phrases at a time □ In longer phrases; appropriate rate 

□ In short phrases most of the time  

□ In longer phrases at times - inconsistent  

Teaching Objectives Needed in Future Guided Reading Groups: 

Appendix F  

Grade Three Reading Skills Checklist      



118 
 

Checklist:   

  read 500+ sight words  - Dolch, High Frequency words 

   pre-reading (book handling, book walks discussing cover/back etc.)  skills and phonemic awareness 

skills  (see SWSD webinar on Phonemic Awareness)) 

   rapid automaticity of CVC blend words (cat, pin, sit…) 

   read irregular plurals (child, children; foot, feet) 

   add(s, es)and change y to i(es) & f (v) to make & read plurals  (scarf/scarves, fly/flies),  

   Base words and endings – ed, -ing, -er (with spelling changes: double final consonant, drop final e, y to 

i)  Examples: bigger/biggest, hoped/hoping, cried/crying) 

   recognize/read long vowel CVCe words  (cake, bike) 

   Related words - use what is known about words to read new words (but/butter; in/spin; and/candy, 

before/begin, sign/signal, nature/natural)  

   read double vowel patterns   (examples: moon, green, tooth, cook) 

   recognize/read R controlled vowels (examples: /er/:ir,er,ur,ear,or –third, verb, Thursday,early, world) 

   read compound words   (examples: playground, butterfly) 

   read/recognize beginning/ending consonant digraphs (examples: sh, th, wh, ph, ch, tch, ng, ch, sh), 

consonant clusters (crash, shape…) 

   read/recognize vowel digraphs (examples: ee, ea, ai, ay, oa, ow)  

   read contractions with am/is/not/are/will/have 

   read words with double consonant letters in middle (examples: middle, little) 

   read/recognize prefixes/suffixes  (prefixes: un-, re-, mis-, dis-) (suffixes: -y, -ish, -hood, -ment) 

   read/understand homophones (examples: nose/knows, our/hour, ate/eight…) 

   read/recognize words with silent consonants (examples: wr, kn, st, mb, gn – write, knight, listen, thumb, 

gnaw) 

   read multi-syllable words – using word parts example: prefix + base + word + suffix (sandwich, 

computer, refilled, disagreement…) 

   read more complex phonograms (sleigh, large, brunch, plough) 

   read comparatives (er, est - shorter, shortest) 

   read homographs with understanding (train; wind) 
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Reading Comprehension Strategies 

 

Make Connections 

What connections do I make as I 

read? 

Good readers notice pieces of 

text that relate to or remind them 

of: 

• Their lives, past experiences, 

and prior knowledge 

• Other books, articles, movies, 

songs, or pieces of writing • 

Events, people, or issues 

Tips: 

• That reminds me of… 

• This made me think of… 

• I read another book that… 

• This is different from… 

• I remember when… 

 

Infer 

How do I read between the 

lines?   

When the answers are 

“right there,” good readers 

draw conclusions based on 

background knowledge and 

clues in the text. 

Ask yourself: 

• I wonder why… 

• I wonder how… 

• I wonder if… 

Find information from the text 

that might be clues to the 

answers and use these with your 

background knowledge for 

possible answers. 

 

 

 

 

 

Visualize 

Good readers create pictures in 

their minds while they read.   

While reading, note places 

where you get a clear picture in 

your mind that helps you 

understand the text: 

• I can picture… 

• I can see the… 

• I can visualize… 

• The movie in my head 

shows… 

Use your senses to connect the 

characters, events, and ideas to 

clarify the picture in your head. 

• I can taste/hear/smell the… 

• I can feel the… 

Determine Importance 

What’s the big idea?  

So what? 

Good readers look for things that 

help them identify big ideas and 

why they are important. 

Look at text features for clues: 

• Titles and headings 

• Bold print 

• Pictures and captions 

• Graphs and charts 

• Chapter objectives and 

questions 

Tips: 

• The big idea is… 

• Most important information 

is... 

• So far I’ve learned… 

• The author is saying… 

• This idea is similar to… 

 

Ask Questions 

Good readers ask questions 

before, during, and after reading 

to better understand the author 

and the meaning of the text. 

Ask questions of the author, 

yourself, and the text: 

• What is the author trying to 

say? 

• What is the message of this 

piece? 

• Do I know something about 

this topic? 

• What do I think I will learn 

from this text? 

• How could this be explained  

to someone else? 

• What predictions do I have 

about this reading? 

Synthesize 

How do I use what I’ve read to 

create my own ideas? 

Good readers combine new 

information from their reading 

with existing knowledge in order 

to form new ideas or 

interpretations. 

Synthesis is creating a single 

understanding from a variety of 

sources. 

Tips: 

• Compare and contrast what I’m 

reading with what I already know 

or other sources of information. 

• Think of new ways to use this 

information. 

• Can connections I make across 

this text help me to create new 

generalizations or new 

perspectives? 

Adapted from the work of Beal, Keene, and Tovani   

www.scholastic.com 

Poster link https://readingstrategiesthatwork.wikispaces.com/Resources+and+Websites  

 

  

Appendix G 
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Comprehend and Respond 
Key Language Cues and Conventions for Grade 3 

When viewing, listening, or reading, Grade 3 students: 

Pragmatic Cues –  
Choosing what and how to communicate 

 I can state a reason that the text may have been created. 

 

Textual Cues –  
The form or structure and elements of text 

 I can recognize different text forms, including: 

- poems 

- stories 

- video 

- legend 

- fable 

- informational text 

- play 

 I can recognize some of their elements and organization, such as: 

- goal/problem/solution 

- description 

- sequence 

- comparison 

- cause and effect 

 I can identify conventions of texts: 

- chapter and titles 

- tables of contents 

- glossary 

Syntactic Cues –  
Sentence structure, combining words to form 

phrases, and both the classes & functions of 

words  
(eg. verbs/subjects) 

 I can find the meaning of a sentence by studying word order 

- subject-verb relationship 

- noun-pronoun relationship 

 I can recognize how different types of end punctuation affect meaning 

(? ! . ,) 

Semantic/Lexical/ 
Morphological -   
Words or vocabulary  
 

 I can use different strategies to find the meanings of words: 

- context 

- syllables 

- word families 

- sounds of words 

- dictionary 

 I can use prefixes (un, re) 

 I can use suffixes (ed, ing, er, est, ful) 

 I can recognize a play on words (idioms) 

Phonological/Graphonic  
Relationships between the symbols and sound 

of a language (eg. letter or sound relationships 

and patterns) 
 

 I can use phonics to sound out new words 

 I can use: 

- r-controlled vowels in words 

- contractions 

- prefixes 

- irregular plurals (f to v, y to i) 

- - easy multi-syllabic words 

 I can recognize: 

- silent consonants 

- compound words 

- consonant digraphs 

Other Cues and Conventions –  
Other cues and conventions are also found in 

communication acts and include such elements 

as graphics, layout, colour, sound, movement, 

font choices, and handwriting. 

 I can recognize features of different texts such as: 

- Bold type 

- Colours 

- Music 

- Sound effects 

 

Appendix H 
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CR3.1 Comprehend and respond to a variety of grade-level texts (including contemporary 

and traditional, visual, oral, written, and multimedia) that address IDENTITY, 

COMMMUNITY, SOCIAL RESPONSIBILITY AND MAKE COMPARISON WITH 

PERSONAL EXPERIENCES. 

CR3.2 View and respond to grade-appropriate visual and multimedia texts (including 

videos, cartoons, illustrations, diagrams, charts, maps, and posters) explaining reactions 

and connections as well as visual features that convey humour, emotion, and mood. 

CR3.3 Listen to and understand information, identify main ideas and supporting details, 

compare different ideas and points of view, and explain connections made between texts 

heard. 

CR3.4 Read fluently and demonstrate comprehension of grade-appropriate fiction, script, 

poetry, and non-fiction from various cultures (including First Nations and Metis) and 

countries (including Canada) and explain reactions and connections to texts read. 
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Appendix I 
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Appendix J  
Gradual release of responsibility 
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Appendix L  

The Seven-Minute Year Plan   

Context Unit Title Unit Type Major Integrated 

Resource (MIR) 

Personal and 

Philosophical 

   

Social, 

Cultural, & 

Historical 

   

Imaginative & 

Literary 

   

 

Communicative 

   

Environmental 

& 

Technological 

   

 

Using the information found in your curriculum, take seven minutes to sketch out a 

year plan.  As you read those pages, be sure to:   

 Attend to the recommended number and types of units 

 Refer to Table 4 which provides more detail including the focus of a unit (eg. 

Personal, social studies, science, genre study, etc.) and the suggested MIRs  

 Refer to Table 11 near the end of the curriculum for connections to other 

areas of study 
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The pages in each curriculum are:  ELA 1  pg 8-13; ELA 2 pg 8-13; ELA 3 pg 8-14; 

ELA 4 pg 8-14; ELA 5 pg 8-14 

 

 

ELA Topics at a Glance      

GRAD

E 

CONTEXTS POSSIBLE  
UNITS/THEMES 

CURRICUL

UM 

CONNECTI

ONS 
 
 

1 

Personal and Philosophical 
 Self-worth 

 Self-image 

 Self-esteem 

 With a Friend 

 Time to Play 

 All About Me 

 In My World 

 Health 

Education 

 Phys.Ed 

 Arts 

Education 

 

 Social, Cultural and Historical 
 Relationships/connections/conc

ern with others, communities 

and the world 

 Ways to Go 

 I’m Busy 

 Ride a Rainbow 

 New Friends 

 Families and Homes 

 Social 

Studies 

 Arts 

Education 

 Phys. Ed 

 Health 

Education 

 Imaginative and Literary 
 Imaginary worlds and 

possibilities 

 Lierary genre and authors 

 Once Upon a Time 

 Too Silly 

 Story Telling 

 True Stories 

 Family Stories 

 Arts 

Education 

 Communicative 
 Effective communication and 

skills needed to interact with 

others 

 One in the Sun 

 Up the Hill 

 It Looks Like 

 Where Do words Go? 

 Signs and Symbols 

 Arts 

Education 

 Social 

Studies 

 Science 

 Health 

Education 

 Phys.Ed 
 Mathematics 

Appendix M 
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 Environmental and Technological 
 Natural and constructed worlds 

and role of technology 

 Needs and characteristics of 

living things 

 Properties of objects and 

materials 

 Senses 

 Seasonal changes 

 Out On the Playground 

 Look Around 

 Busy Days 

 Ride a Rainbow 

 Around My Place 

 Under My Hood 

 Daily and Seasonal 

changes 

 Living things 

 Material and Our 

Senses 

 Science 

 Health 

education 

 Phys. Ed 

 

 

GRAD

E 
CONTEXTS POSSIBLE 

UNITS/THEMES 
CURRICULU

M 

CONNECTIO

NS 

2 Persona: and Philosophical 
 Self-worth 

 Self-image 

 Self-esteem 

 Getting to Know You 

 My Family and 

Friends 

 Just Watch Me 

 Getting to Know You 

 My Family and 

Friends 

 Health 

education 

 Phys. Ed 

 Arts Ed 

 Social, Cultural and Historical 
 Relationships/connections/con

cern with others, communities 

and the world 

 Getting There 

 My Country, My 

world 

 People! Places! 

 All Join In 

 Let the Feast Begin 

 The spirit of Helping 

and Giving 

 Traditions and 

Celebrations 

 Social Studies 

 Arts. Ed 

 Phys.Ed 
 Health 

 

 Imaginative and Literary 
 Imaginary worlds and 

possibilities 

 Literary genre and authors 

 Animal Tales 

 Celebrating Reading 

 Tales Near and Far 

 Round and round 

 Just Watch me! 

 If I Were… 

 Fables 

 

 

 Arts Ed 
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 Communicative 
 Effective communication and 

skills needed to interact with 

others 

 Keep in touch 

 Playing with Words 

 Advertisements for 

Children 

 TV Ads for Children 

 Arts Ed 

 Social Studies 

 Science 

 Health 

 Phys.Ed 

 Math 

 Environmental and Technological 
 Natural and constructed 

worlds and role of technology 

 Needs and characteristics of 

living things 

 Properties of objects and 

materials 

 Senses 

 Seasonal changes 

 

 Wind and Water 

 Feel the Power 

 Amazing Animals 

 Animal Growth and 

Changes 

 Liquids and solids 

 Position and Motion 

 Science 

 Health 

 Phys.Ed 
 
 
 

GRADE CONTEXTS POSSIBLE 

UNITS/THEMES 
CURRICULU

M 

CONNECTIO

NS 

3 Persona: and Philosophical 
 Self-worth 

 Self-image 

 Self-esteem 

 All About Me 

 All Together 

 Keepsakes and 

Treasures 

 Spreading My wings 

 My Story 

 Making Choices 

 My Responsibilities 

 Health 

education 

 Phys. Ed 

 Arts Ed 

 Social, Cultural and Historical 
 Relationships/connections/con

cern with others, communities 

and the world 

 Kids Canada 

 Beginnings 

 Hand in Hand 

 Carving New Frontiers 

 Early settlers 

 Urban and rural 

Communities 

 Communities Around 

the World 

 Helping Others 

 Social Studies 

 Arts Ed 

 Phys.Ed 
 Health 
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 My Responsibilities 

 Beginnings 

 Special People 

 Imaginative and Literary 
 Imaginary worlds and 

possibilities 

 Literary genre and authors 

 Just Stories 

 Tales-Princess, Peas, 

and Enchanted Trees 

 Just the facts 

 Good Books, Good 

Times! 

 Silly stories 

 Tales from Other 

Times 

 Stories from Around 

the World 

 Arts Ed 

 Communicative 
 Effective communication and 

skills needed to interact with 

others 

 Keepsakes and 

treasures 

 Language to Explore, 

Express and Reflect 

 Media Mix 

 Good Books, Good 

Times! 

 Poems, Stories and 

Folktales 

 Magazines for 

Children 

 

 Arts Ed 

 Social Studies 

 Science 

 Health 

 Phys.Ed 

 Math 

 Environmental and Technological 
 Natural and constructed 

worlds and role of technology 

 Needs and characteristics of 

living things 

 Properties of objects and 

materials 

 Senses 

 Seasonal changes 

 It’s Alive 

 Energy Science 

 Look and discover 

 Engineer it 

 Beneath the Surface 

 Super Senses 

 Plants 

 Forces Causing 

Movement 

 Plant Growth and 

changes 

 Exploring soils 

 Materials and 

Structures  

 Science 

 Health 

 Phys.Ed 
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GRAD

E 
CONTEXTS POSSIBLE 

UNITS/THEMES 
CURRICULUM 

CONNECTIONS 

4 Persona: and Philosophical 
 Self-worth 

 Self-image 

 Self-esteem 

 My Friends and i 

 Home Again 

 And Who are You? 

 Within My Circle 

 Courage 

 Expressing Yourself 

 Celebrating and 

Honouring Others 

 Health education 

 Phys. Ed 

 Arts Ed 

 Social, Cultural and Historical 
 Relationships/connection

s/concern with others, 

communities and the 

world 

 Explore! 

 Times to Share 

 Building Community 

 First Peoples 

 Canada’s Regions 

 First Contact 

 Getting along 

 Traditions of Others 

 Social Studies 

 Arts. Ed 

 Phys.Ed 

 Health 

 

 Imaginative and Literary 
 Imaginary worlds and 

possibilities 

 Literary genre and 

authors 

 A World of Tales 

 Poetry for You 

 Stories Well told 

 Tales- Tall, True, Old and 

New 

 What a Story! 

 Legends 

 Adventure 

 Author Study 

 Make Me Laugh 

 Our Saskatchewan Stories 

 Arts Ed 

 Communicative 
 Effective communication 

and skills needed to 

interact with others 

 Media Close-Up 

 On with the Show 

 Ad Smart 

 Media Moments 

 

 Arts Ed 

 Social Studies 

 Science 

 Health 

 Phys.Ed 

 Math 

 Environmental and 

Technological 
 Natural and constructed 

worlds and role of 

technology 

 Needs and characteristics 

of living things 

 Properties of objects and 

materials 

 Senses 

 Animals and Us 

 Up in the Sky 

 How it Works 

 Fur, Feathers, Scales, Skin 

 Healthy Living 

 Light 

 Sound 

 Weather 

 Preserving habitat 

 Science 

 Health 

 Phys.Ed 
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 Seasonal changes  Rocks, minerals, and 

Erosion 

 

Appendix K 

An Example of 

a First Week in 

a Grade 3 

Reading 

Program 
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All pictures are from Bing free clipart 

 

 

 

 

Preface:  

When asked to write a first week plan for a Grade 3 reading classroom it 

sounded very straightforward. Yet, when I started it felt like I was asked to 

describe the tiny tip of a very huge iceberg! In the first week of school, I would 

begin to lay the groundwork of a whole year’s instruction but the bulk of the 

instruction follows in the instructional year.  As you work to develop your first 

week in your Grade 3 classroom, the activities you choose to do are going to 

be individual to you and your students.  However, they will form the 

groundwork of your program: a program what will begin to shift your Grade 3 

students from learning to read to becoming readers who learn to think about 

their reading (metacognition). 

In the early literacy programs there is an emphasis on decoding, phonemic 

awareness, spelling, vocabulary, and fluency. Of course, comprehension is still 

taught and reinforced.  In grade 3, the text is more complex and students 

usually have their basic reading skills established. So there is a shift in grade 3 

reading instruction to more thinking, comprehension, constructing meaning, 

and metacognition skills.  Yes, the first set of skills is still taught but more time 

and instruction is spent on those “thinking about reading” skills.  In the first 

week of school, the teacher will begin to lay the groundwork of that shift as 

models are provided.   
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Over the course of the first month, you will teach the routines, procedures, 

and skills that your students will need to be active learners in your reading 

classroom.  Here are a few activities that I have done in my first week of 

school but remember this is a tiny snap shot of whole year and it will evolve 

differently for each one of us as our students all have unique learning 

characteristics and needs.  All the best! 

Kim Johnson 

Kenaston School 

 

 

 

Prior to the First Week: 

There are many activities that can be completed prior to school starting. Here 

is a quick list of items to consider and adjust to your situation.  

 devise a year plan outline of 5 units of ELA units (I usually include 1 

novel study within one of the units). Also I usually incorporate cross 

curricular components (It’s Alive with Plants and Plant Growth in 

Science). Your curriculum guide is your resource for ideas and a list of 

ELA contexts to include.  

 find out what resources that your school has to support your reading 

program (e.g. Our school has Cornerstones for a major integrated 

resource. We also have Literacy Place Guided Reading books for K-6.) 

 establish a classroom library of reading materials including fiction, non-

fiction, magazines and at a variety of reading levels 

 organize and label your classroom library into bins of similar reading 

levels (If you are a first year teacher, be creative in economically 

creating your classroom library- second hand books, asking for friends 

and relatives to cull their home libraries of children’s books, asking 

other teachers if they could share resources etc…)  

 consider your reading program and how your physical environment 

supports your program ( reading corner, tables for guided reading 

lessons, technology location, centres, etc…) 
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 collect books to support your first unit from the school library or your 

local Wheatland library  

 consider the reading comprehension strategies of Making Connections, 

Visualizing, Asking Questions, Inferring, Determining Importance, and 

Synthesizing and collect resources that will help you teach the 

strategies. (An excellent resource is Reading Power by Adrienne Gear. 

This resources even recommends lists of books to use for each of the 

reading strategies.)  

 

 

 

 

 

 

Thinking Ahead to Guided Reading Groups and Instructional Needs 

Groups 

Going through your students’ DRA folders is also an important first step.  

Record information about reading level as well as information about specific 

needs in the areas of comprehension, fluency and rate, and decoding.  The 

reading levels will help you establish guided reading groups while the skills 

identification will help you determine small instruction skills groups.  Your 

groups will shift and evolve throughout the year but going through the DRA 

folders will give you a start in grouping students for reading instruction.  

I usually don’t start guided reading instruction until the third or fourth week 

of September.  Spending time teaching procedure, routines, and skills on all 

the elements of your reading program will be essential so that when you are 

with a small group, the other students in the class are also actively engaged in 

meaningful reading learning.  
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Day 1  

Amidst of the unpacking of finding desks, school bags, , establishing classroom 

management routines and the general excitement of THE FIRST DAY, it is 

likely unrealistic that you are going to be doing much direct reading 

instruction the first day.  However, there are some indirect reading 

groundwork that can be established with your ELA routines. 

1.) ELA Warm-ups- I usually start ELA class or transitions within ELA with 

warm-ups. The warm-up could be a poem, chant, or song that children can 

read the words. It could be a listening, reading fluency, or oral language 

activity. It could focus on strategies like, visualizing, making connections, 

asking questions, inferring etc… The activities are usually active, engaging, 

interactive, and involve movement, hence the “warm-up.”  

 I often begin the first day with a discussion about our identity as a class and 

how we are all different yet come together as a unit.  Over the summer I 

usually write a poem/chant that uses all students in the class names. We read 

it several times from a poster and the students also have individual copies in 

their Poem and Chants duotang.  Even for those that struggle as readers, the 

rhythm and repetition of a chant with all the students’ names is an effective 

starting place.  We read this several times during the first week in our ELA 

warm-ups. Then, when ready, we usually perform to an audience (principal, 

other classrooms, etc…) A few examples are provided at the end of this 

document.  

2.) Read to Yourself (DEAR) Norms- Independent Reading  

Your students will read to themselves each day in Grade 3 as part of your 

reading instruction whether you are incorporating Daily 5, DEAR, or part of 
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any balanced literacy program. Establish the routine that you will be listening 

to individuals read during this time so need the class to fully understand and 

“own” the criteria that you establish.  I firmly believe that the norms you set in 

the first week will establish your individual reading for the year, good or bad. I 

have observed classrooms where some students are expert at doing anything 

but reading during this time. They spend a great deal of time choosing the 

book, visiting with others, fiddling with desks, exchanging books, making trips 

to the water fountain etc.. The first day may be the day to work with your 

students to develop some norms or criteria that describe what independent 

reading in grade 3 looks and sounds like. We would develop these together as 

a class and write them down as a visual.   

 

They might include items like: 

 A fiction book, non-fiction book, and magazine needs to be in your 

Independent Reading Folder before school starts.  

 If you need to read “outloud” find a spot away from others.  

 Only 5 students in Cozy Corner at a time. 

After brainstorming a list of criteria or norms, ask the students if they can 

group certain ones together.  Have your first Read to Yourself time as a class.  

After, discuss how it went and make any additions or adjustments to your list.  

3.) Read-aloud- Modelled Reading 

On the first day, choose a book for your Read-a-loud that develops a theme of 

cooperation and unity for a classroom.  During the year make a plan to read 

picture books, novels, non-fiction, and magazines, and newspapers during 

your read-aloud.  During your read-alouds you will be modeling those 

metacognition skills that effective readers use and students needs to be 

taught. You will reinforce strategies using carefully chosen selections.   On the 

first day you may choose a book like The Name Jar by Yangsook Choi.  The 

reading strategies focus you could choose maybe Making Connections.  
 

i.) Prepare a jar with little pieces of paper with all the students’ names on 

them.  As you reach into the jar, read out the names and invite them to come 

sit around you for your first read-a-loud.  
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ii.) Show the cover of the book and have the children make connections to 

how they were called forward for read-aloud.   

iii.) Do some pre-reading strategies like looking at the front and back cover, 

picture walk or making predictions but try to reinforce making connections.  

iv.) Read the book and do some pause and think-alouds as you move through 

the book.  E.g. That reminds me of when I moved to a new school in another 

country and I felt different from everyone else.  This made me think of when 

Andy came to our class from China and he had a Canadian name and a Chinese 

name.  

v.) Show some possible Making Connections stems on a chart and invite the 

students to Turn and Talk to somebody beside them and make a connection to 

their lives, past experiences, prior knowledge, other books, movies, songs, 

events, or people.   

vi) Invite some sharing of connections to the whole group.  As they share their 

connection, the students can slide their name back into the jar and return to 

their seat.  This could be kind of an exit slip.  

vii) This book could lead into a Health lesson on identity and acceptance or an 

Arts Lesson designing a unique name artifact using colour and design but this 

is supposed to be a reading plan so that will be for you to plan! 
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Day 2  

ELA Warm-Up-  

Read to Others- Shared Reading 

 

Reread the Class Chant from Day 1 as a class. You may add some actions- ask 

for students to make suggestions. Reread it several times, as you track along 

on the poster.  Have individual copies for students and then have them go with 

a partner and “read to another.” Have them take turns reading to their partner 

while the partner does the actions.  Make sure to go over the expectations of 

your reading to another interactions reinforcing place, helping and supporting 

your partner respectfully, how on task partner reading looks and sounds.  This 

could be some co-constructed expectations or norms.  Establishing and 

practicing these norms takes a lot time but it will help your reading program 

run smoothly later in the year.  

Read To Yourself- Independent Reading 

Have the brainstormed independent reading criteria written up on a chart and 

posted in the classroom. Review the criteria as a large group. Prepare for read 

to yourself. Then begin your independent reading time. In my experience, it is 

important to separate the preparing to read from the reading time so to really 

capture the most individual reading. As part of morning procedure, students 

were asked to prepare their Independent Reading Folder with a fiction, non-

fiction, and magazine.  Sometimes I would say what they had to read, Today 

when you read to yourself, you need to read a magazine while other days they 

could self-select.  On day 2, you could begin to pull students to read to you.  

This will give students a chance to read to another but allows you to assess 

students’ strengths and challenges and make notes about instructional 

reading needs of your students. It also strengthens the other students 

understanding that it is important for them to self-monitor their individual 

reading as the teacher is often engaged elsewhere. At the end of the 

independent reading time, review the criteria and have them give a “fist to 

five” self- assessment of how they followed the independent reading criteria 

for the day.  
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Read-a-Loud- Modeled Reading 

It is important for students to hear examples of fluent, expressive, and rate 

appropriate reading every day.  This type of vicarious learning is important.  

Not only do you model how to read orally, you also model the “thinking” that 

good readers do as they read.  Here you are pausing and “thinking out loud” so 

students internalize the strategies that good readers practice to understand 

and make sense of what they are reading.  This needs to be taught, it does not 

just happen for many students.  

A possible day 2 read-a-loud may be Chrysanthemum by Kevin Henkes.  You 

could focus on the Determining Importance strategy with this book.  In 

determining importance, the students think about the big ideas of the text or 

the central theme or message. This strategy is very useful when reading non-

fiction but can be used to determine non-fiction as well.  

i.) You may want to bring some flowers to class, including a chrysanthemum 

although pictures would work too.  Discuss flowers and favourite flowers.  

Invite the students to your read-a-loud place, going over expectations of read-

a-loud time. 

ii.) Pre-reading may include a looking at the front and back cover of the book, 

making connections about information there, you could do a picture walk, 

make predictions, anticipation guide etc… 

iii.) Set the purpose for reading by asking the students to think about what the 

most important message the author is trying to get across as you read.   

iv.) As you read, pause and think aloud about the importance and non-

importance of certain parts of the text.  e.g. I think it is important that she loved 

her name.  It is important that you don’t hurt other people’s feelings.  

v.) Break the students into groups of 4 and have them fill in a web. Provide 

them with a piece of chart paper and markers.  In the centre circle, have them 

put a circle with Important Messages.  Have the students discuss and web the 

important messages from the book, Chrysanthemum.  

vi.) Share and reinforce the messages to the large group.  

vii.) Extend the book’s themes into other content areas the rest of the day. 
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Day 3 

ELA Warm-up 

Maybe it shows my age, but I always do a Mad Lib the first week mainly 

because grade 3 students think they are so funny. There must be some 

research out there that supports the connection between fun and increased 

learning!  A mad lib is a template word game where the teacher asks for a list 

of words to substitute for blanks in a story before actually reading the story.  

This results in a comical or nonsensical story that can become shared reading 

fun. The procedure is that you ask students for examples of different words. 

For example, name of person, describing word, noun, action words, etc… You 

can have a discussion of examples and encourage them to be as crazy and 

nonsensical as they can. You can expect to get a lot of bathroom and body 

noise responses but for grade 3 this is the ultimate humour.  Then put the 

words into a story frame and read it aloud.  I usually type into the frame as 

they tell me the story and then reveal the story on the SMARTboard so we can 

read it together.  At the end of this document, there is an example of a Mad Lib.  

You could also do one related to your ELA unit.  For example, a fairy tale mad 

lib.  If you use a search engine, you can find online versions that you can 

display digitally.  

Independent Reading 

Type up the criteria for independent reading that the students came up with 

last day and copy for each child.  You could also laminate the copies and use 

dry erase pens to reinforce over several days.  Review your criteria for Read 

to Yourself time with the whole class.  Tell the class that after Read to Yourself 

time, they will check off the criteria that they followed on the handout to self-

assess their following of the criteria. Have the children read independently. At 

the conclusion, have them self-assess by using the checklist. Discuss how they 

did and any goals they have for the next read to yourself reading time.  While 

students are reading, you may want to test individual students on their Dolch 

Basic Sight Words. I usually only test and track sight words with students who 

I have determined, from discussing with their previous teacher, who are 

below grade level.  Many grade 3 students already have extensive sight word 

vocabulary and to spend time testing these students is not a good use of time, 

for either of you. 
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Read-a-loud- Modelled Reading 

The focus of your Read- a-loud today could involve a book from your first unit 

as you begin to develop that unit or it could use a book like The Sandwich 

Swap by Rania Al Abdullah.   You could focus on the strategy of Inferring 

today.   Discuss that making inferences about what you are reading without it 

being actually written. It is “reading between the lines.”   I usually practice 

with the students using examples before actually finding examples in a read- 

aloud. Some examples can be found on the following site. 

http://www.studyzone.org/testprep/ela4/e/drawconclusionsp.cfm 

i.) Bring some hummus and peanut butter (wow butter) to class and talk 

about students prior experiences with them.  Smell them both.  Ask the 

students to describe how they feel about the foods.  

ii.) Do some pre-reading activities with the book The Sandwich Swap.   

iii.) Give the students a purpose of reading ask for them for some examples 

that they can find of reading between the lines in the book The Sandwich 

Swap.  

iv.) Model metacognition as you move through the book.  

v.) Have some taste testing of hummus and peanut butter on squares of bread 

or crackers.  

 vi.) Extend the themes of acceptance, respect, and cultural diversity into your 

planning the rest of the day.  

Introduce the First Unit 

You may want to introduce your first unit during the first week.  For example, 

I have begun the year with a Fractured Fairy Tale Unit.  This unit falls into the 

Imaginative and Literary context of ELA and I do a curriculum connection to 

Arts. Ed (make puppets, write and perform fairy tale puppet plays, reader’s 

theatre, drama with a fairy tale twist, etc…) 

On the day you introduce your theme you may want to display a collection of 

artifacts having to do with your theme. The artifacts could include books, 

costumes, props, and real world objects. Let children explore the objects in the 

display and come up with some ideas about what they will be learning about. 

http://www.studyzone.org/testprep/ela4/e/drawconclusionsp.cfm
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Allow time to interact with the display and make predictions about why each 

artifact is included.   

Discuss the unit and goals of the unit. Read a book from the collection.  Have 

the student respond/react in some way to the possibilities in this unit. This 

could be a reader’s response, picture, stem response, One thing I am looking 

forward to in this unit is…., a question/wonder they have, a hope they have 

about the unit (I hope we read The True Story of the 3 Little Pigs), etc…  

 

Working with Words 

During the first week of school, I usually give my students the Brigance 

Spelling assessment.  This provides information about at what level students 

spell and more importantly, some good data about how students encode 

words which you can use to help with setting up your Working with Words 

program as part of your reading program.  The Brigance takes a few days to 

finish with all the students so that is why it is conducted over a series of days 

and students continue if they get 6/10 words correct. Plan on giving the grade 

1 and 2 levels on this day. This is 20 words. 
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Day 4 

ELA Warm-up 

During that first week, a mini-lesson on reading fluency is usually completed.  

After putting up a paragraph (usually related to our first unit) on the 

SMARTboard, I read it “word for word” which I call robot reading. We try and 

read it very fast with robot reading.  Then I invite the students to read it with 

me, word by word or by robot reading.  We discuss how this sounds.    

I then model reading it using appropriate phrasing.  We compare how this 

sounds compared to non-example of robot reading.  Reinforce that this has 

nothing to do with rate, the speed at which we read but rather with fluency 

which is how smooth we read.  

Practice the reading the passage together with phrasing.  Then hand out 

individual copies of the paragraph and have the students go together to buddy 

read the passage.  This could be your buddy reading for the day.  

Independent Reading 

Review the criteria for independent reading.  Have laminated sheets with the 

criteria in checklist form as well as dry erase markers.  Talk to the students 

about ignoring distractions.  Discuss how there is going to be many times that 

they will be independent reading, while other students are doing other 

activities, not all of them quiet.  Discuss how it will be important to ignore 

distractions.  During this independent reading time, purposefully create some 

distractions and ask students to purposefully ignore them.  I usually have 

some fun with this and students have fun and take pride ignoring the sounds.  

This could include a down loaded sound effects, an announcement over the 

intercom, teacher leaving the room, doors slamming,  students being called to 

reading corner to do jumping jacks etc… 

Read-aloud- Modelled Reading 

For your Read-aloud today you may want to read a book like You Are Special 

by Max Lucado.  You could model the Asking Questions strategy with this 

read-aloud.  

i.) Before you start, put a gold star and grey dot sticker on the students as they 

come to your established read-aloud place.  
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ii.) Do pre-reading activities with the book.  You may brainstorm some 

questions the students think may be answered by reading the book. What do I 

think this book is about? What do I think I will learn? What predictions to I have 

about this reading?  

iii.) As you read use pause points to stop and demonstrate metacognition 

statements that focus on asking questions. What is Max Lucado the author 

trying to tell me about what the dots and stars mean? I wonder why Punchinello 

felt sad? I wonder why they just didn’t pull the grey dots off? What is the 

message of the story?   How would I explain this story to someone else? 

iv.) Talk about what are some of the things that we can do to others that make 

them feel like stars.  Talk about self-acceptance and accepting and 

appreciating others because of their uniqueness and specialness. I often give a 

copy of the poem, I am Special to the students and they can use an ink pad and 

put their unique finger prints in a border around the poem.  

v.) Extend the theme of our individual uniqueness in the other activities you 

plan for Day 4.  

 

Introducing the Unit 

I usually begin my ELA unit on the fourth day. This will be individual 

depending on your unit.  You may want to incorporate independent reading 

with books or selections to your unit.  You may need to build some prior 

knowledge about the unit.  

Working with Words 

Give the next 20 words on the Brigance Spelling test.  After marking this you 

may have received their grade level which is less than 6/10 on the word lists.   
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Day 5 

ELA Warm-up 

Another ELA reading activity may be a reader’s theatre that may relate to your 

first unit.  You may have some simple scripts for groups of 4 of 5. Split your 

students into groups, then demonstrate how to decide parts and highlight 

individual parts using a highlighter.  Have the students practice their scripts. 

The emphasis should be on the reading, not the props and costumes as they 

often go on a tangent with these.  Ensure their group members can decode all 

the words in the scripts- you may need to have some small, repetitive parts 

planned for struggling readers.  The students can them perform their Reader’s 

Theatre to the rest of the class.  

Independent Reading 

I also have students track their reading.  On this day I might introduce and 

teach students how to fill in their reading logs. I would do this with scaffolded 

support (modeled, supported, independent) as the students internalize this 

new procedure.  

Read-a-loud- Modelled Reading 

On the final day of the first week, you could choose the light hearted, 

humorous selection The Teacher From the Black Lagoon by Mike Thaler.  This 

book lends itself well to the comprehension strategy of Visualizing.   

i.) Do pre-reading activities with the book. You may read the students the title 

without showing them the cover.  You could ask them to draw a picture of 

what they think a teacher from the black lagoon would look like. You will 

probably have to define and discuss what a black lagoon is. Explain to 

students that good readers make pictures in their mind of what they are 

reading. It is kind of like their brain is making a TV show of the book in their 

mind as they read.  This reading skill is called visualizing and it is an 

important strategy to learn.  

ii.) As you are reading the book, use pause points to ask students what they 

are picturing in their mind. Demonstrate your metacognition by modelling 

what you are visualizing as you read.  
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iii.) After reading, discuss parts of the story that the students visualized. This 

strategy can continue to be reinforced throughout the year when reading. I 

also like doing warm-ups using the resource Visualizing and Verbalizing 

Stories by Nanci Bell to help build these visualizing skills.  

Introducing the Unit 

Continue with webbing your unit into the other reading activities that you do.  

The more you can overlap your Unit activities into other areas of your reading 

program as well as into other curricular areas, the more meaningful it will be 

to your students.  

Working with Words 

You may have students that still need to continue with the Brigance since they 

have not plateaued.  For the others, there are many letter digital manipulation 

activities that can be done on devices. If you have access to devices, I would 

have other students working with words digitally while you were finishing up 

the administration of the Brigance.  

Introducing Home Reading Program and Self-Selecting Independent 

Reading Books 

On the last day of the first work, I usually teach a mini lesson on how to select 

a “just right” reading book to take home. My classroom library is the source of 

take home reading books and I have the books levelled with an A-J with A 

being beginner reading books and J at about Grade 5 or 6 reading level.  I 

usually take 5 books at varying levels and model how to select the one that is 

right for me.  I talk out loud looking at the covers, the size of the font, and 

model the 3 finger rule.  In the 3 finger rule, if you read a page of the book and 

hold a finger up each time you can’t read a word. If you are holding up more 

than 3 fingers by the end of the page than it is too difficult for independent 

reading and you should choose an easier book.  From then on, it is the 

student’s responsibility to have a reading book to read at home as part of our 

reading program.  
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Wishing you a great first week of reading in grade 3! 

 

Grade 3/4 Rap 

We’re Grade Three/Four and cool as can be. 

That’s us, we’re here, Grade 4 and Grade 3. 

We’ll work together and learn a whole bunch. 

Listen to our teachers then stop for some lunch. 

Continue on throughout the afternoon. 

Day of learning is over, much too soon. 

Who’s is this class, we’ll tell it to you straight 

Fourteen chillin’ kids, that’s six plus eight. 

Luke and Brodie, the boys in Grade 3. 

Connor, Cameron, Carter all start with a C. 

Macey, Lexi, Lucy, Ayslee, all end the same. 

Ready to learn in this great school game.  

Adam and Ethan, our boys in Grade 4. 

Chloe, Shannyn, Madison  just walked through the door. 

Teachers Lynchuk, Menzies, Marsh, and Johnson 

Teach us, lead us, and let us have some fun. 

We’re really looking forward to a very “sick” year. 

That’s us, Grade 3/4, and 

Yo, we’re here. 
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Yo, this is the story all about our class 

We’re bright, we’re cool, we’re smooth like glass. 

We’d like to take a minute so sit right there 

The class of 3/4, we ain’t no nightmare. 

In Kenaston/Hawarden born and raised. 

On the playground where we spend most of our days 

Chilling out, relaxing, maxing all cool 

Playing some b’ball outside of the school. 

We pull up to the school bout 45 past 8. 

We yell to our driver, Yo homes, smell you later. 

Levi, Logan, and don’t forget Sam. 

Grade 3 boys in the chain of command. 

Of Sierra, Denedan, the chicks so real. 

We make rock’n rad no big deal. 

Now Grade 4 gets flipped, turned upside down. 

‘Cus we’re the sickest kids in the south part of the town. 

Lucy, Rian, Ayslee: groov’n Gr. 4 girls. 

With Macey and Lexi, send this school into a whirl. 

Luke, Brodie, Jackson, Gr. 4 boys so stellar. 

Add Connor and Cam to round off these phat fellers. 

Bring them altogether to school this place. 

Starting off the year on a wild monkey chase. 

We look over our kingdom from the top of a tree. 

You can’t keep us primates under lock and key.  

Let learning and growing ‘til we reach the top. 

For we are Kenaston School’s cream of the crop. 

 

 

Ph ph choo 

Phph pa choo 
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Back to School Mad Lib 

 

Everyone knows the worst thing you can do on your first day back at school 

is1____________________.  Therefore, we have developed a(n)2 

_____________________ fool-proof system that will get you through the day! 

Step One:  Make sure you wash your 3___________________ thoroughly with4 

_______________. 

This way you won’t smell like a bunch of 5 ______________! 

Step Two: Everyone likes to look great.  Now you can!  Don’t be afraid to mix it 

up. Wear your 6 ___________________ on your  7 _____________________ 

for a nice change! 

Step Three: Finally, it’s really important that you can eat a(n) 8 

_____________________ breakfast.  Use a(n) 9 __________________ to mix 10 

__________________,11 _________________________, and raw 12 

________________ eggs into a yummy shake!  If you’re late, you can eat as you 

13_________________ to school! 

If you follow these three simple steps, we guarantee you will become the new 

Miss( Mr.) 14 ________________________. 
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Back to School Mad Lib 

1.) ___________________________Verb ( action word)  

2.) ___________________________ adjective  

3.) ___________________________ body part 

4.) ___________________________ bathroom item (plural) 

5.) ___________________________ (dirty animal) 

6.) ___________________________ (item of clothing) 

7.) ___________________________ (body part, plural) 

8.) ___________________________ (adjective) 

9.) ___________________________ (kitchen appliance) 

10.) ___________________________ (kind of fruit, plural) 

11.) ___________________________(favourite drink) 

12.) ___________________________(animal that lays eggs) 

13.) ___________________________(motion verb) 

14.) ___________________________ (adjective) 
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Reading Toolkit 

Resources  

Grades 1-3 
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The teaching of reading in Grades 1-3 has to be looked at holistically.  Many of the strategies and 

techniques used in one of the grades also works well in the others.  There are several resources that are 

appropriate for Grades 1-3 and are included in this resource package.  They include: (follow the 

hyperlink)  

Appendix A - Resources to Support the Teaching of Reading  

Appendix B - Reading Strategies Posters  

Appendix C - Correlation Table of Diagnostic Levelled Reading Assessments in Use in 

Saskatchewan 

Appendix D - The Balanced Literacy Classroom: What to Look For – (Sue Jackson) Scholastic 

Appendix E - Writing Forms Across Grade Levels 1-8, 9-12 

Appendix F - Complete Dolch Word List Divided by Level 

Appendix G - Portable Word Wall – Dolch Words  

Appendix H - From Assessment to Conferring:  Sample Needs and Strategies - Gail Boushey and 

Joan Moser (the Sisters) 

Appendix I - Readers’ Workshop Mini Lesson Topics  

Appendix J - Reading Mini Lesson Template  

Appendix K: 

Building Vocabulary (Living Sky School Division)  
Rich and Varied Language Experiences  
 

Appendix L - Scope and Sequence Chart for ELA – Sun West School Division (on 11x17 paper)  

 
  



152 
 

Appendix A  
Resources to Support the Teaching of Reading 

Web-based Supports  
  “Tumble Books” - online books for read alouds and shared reading – available through 

Wheatland Library  

o http://asp.tumblebooks.com/home.aspx  

 Collection of Guided Reading stories that allow student to read but also sound out words for students 
when they get stuck. 

o http://www.sundancepub.com/c/@VEfp8z1pCt0.A/Pages/literactivereaders_educators1.html 
  

 
o Alphabet goop:  site that works on 2 letter sound at the same time; sort beginning letter sounds  

 http://www.tvokids.com/games/alphabetgoop  
 

 
 

 Record children reading books on an iPad to be used for a variety of uses (e.g. peer reading, for 
mentoring younger students, etc.) 

Resource Books  
 Primary Success –Sight Reading Start Right Kit 1 (goes to 4)   

o There is a binder of how to get started  

o Very comprehensive program  

o Every story builds on the previous stories  

o Copiable stories  

o Practice book pages  

o Sight words and interest words included  

o The lack of color doesn’t bother students – able to use it as a further teaching tool  

o Available in print or electronic versions  

http://asp.tumblebooks.com/home.aspx
http://www.sundancepub.com/c/@VEfp8z1pCt0.A/Pages/literactivereaders_educators1.html
http://www.tvokids.com/games/alphabetgoop
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o http://www.primarysuccess.ca/main_ca.htm  

o other programs are available as well (science, ss, spelling, art)  

o the program brings all the pieces together  

o companion book to support – Little Books  

 Word Family Stories and Activities – Evan Moore  

o grade 2 (early in the year and with students needed extra support) 

o Word Families – all phonetic  

o For every word family there is a poem that puts them in context  

o Students have a collection of the poems for constant use  

o http://www.evan-moor.com/c/57/word-families  

o other programs available (long vowels, etc)  

 Daily 6 Traits  

o http://www.evan-moor.com/p/2017/daily-6-trait-writing-grade-1  

 A Resource Manual for Teaching Phonemic Awareness Skills in the Early Grades – Barbara Elliott  

o Call them “Wacky Words”  

o 10 minutes a day  

o Support manual - 

http://www.mcdowellfoundation.ca/main_mcdowell/projects/research_rep/139_Differ

entiated_Instruction.pdf  

 Sight Word Poetry Pages – Scholastic  

 Making Words – Pearson  

o Million dollar words  

o Available at different levels 

o http://www.pearsonhighered.com/educator/series/Making-Words-Series/10890.page  

 Words Their Way  

o http://www.amazon.ca/s/?ie=UTF8&keywords=words+their+way&tag=googcana-

20&index=aps&hvadid=6088313697&hvpos=1t1&hvexid=&hvnetw=g&hvrand=1231714

4417079672563&hvpone=&hvptwo=&hvqmt=b&hvdev=c&ref=pd_sl_6w77t1oqg9_b  

o Making words can be done on the iPad with magnetic letters as well as the paper letters  

o Can use Fridge Magnets on the SMART Board too  

 Jolly Phonics  

o http://jollylearning.co.uk/overview-about-jolly-phonics/  

o Allows for the kinesthetic piece  

o Students are taught the sounds of groups of letters that make up many of the words 

they will encounter  

 Smart Start in Language Arts  

o http://books.google.ca/books/about/Smart_Start_in_Language_Arts.html?id=C4B6VQ_l

KuEC&redir_esc=y  

o Good program for sight words  

 Dawn Reithaug – Orchestrating Success in Reading  

o http://engagingstudents.blackgold.ca/files/6713/7773/1419/Order_Form_for_Books_b

y_Dawn_Reithaug_-_2012_02_01.pdf  

 

http://www.primarysuccess.ca/main_ca.htm
http://www.evan-moor.com/c/57/word-families
http://www.evan-moor.com/p/2017/daily-6-trait-writing-grade-1
http://www.mcdowellfoundation.ca/main_mcdowell/projects/research_rep/139_Differentiated_Instruction.pdf
http://www.mcdowellfoundation.ca/main_mcdowell/projects/research_rep/139_Differentiated_Instruction.pdf
http://www.pearsonhighered.com/educator/series/Making-Words-Series/10890.page
http://www.amazon.ca/s/?ie=UTF8&keywords=words+their+way&tag=googcana-20&index=aps&hvadid=6088313697&hvpos=1t1&hvexid=&hvnetw=g&hvrand=12317144417079672563&hvpone=&hvptwo=&hvqmt=b&hvdev=c&ref=pd_sl_6w77t1oqg9_b
http://www.amazon.ca/s/?ie=UTF8&keywords=words+their+way&tag=googcana-20&index=aps&hvadid=6088313697&hvpos=1t1&hvexid=&hvnetw=g&hvrand=12317144417079672563&hvpone=&hvptwo=&hvqmt=b&hvdev=c&ref=pd_sl_6w77t1oqg9_b
http://www.amazon.ca/s/?ie=UTF8&keywords=words+their+way&tag=googcana-20&index=aps&hvadid=6088313697&hvpos=1t1&hvexid=&hvnetw=g&hvrand=12317144417079672563&hvpone=&hvptwo=&hvqmt=b&hvdev=c&ref=pd_sl_6w77t1oqg9_b
http://jollylearning.co.uk/overview-about-jolly-phonics/
http://books.google.ca/books/about/Smart_Start_in_Language_Arts.html?id=C4B6VQ_lKuEC&redir_esc=y
http://books.google.ca/books/about/Smart_Start_in_Language_Arts.html?id=C4B6VQ_lKuEC&redir_esc=y
http://engagingstudents.blackgold.ca/files/6713/7773/1419/Order_Form_for_Books_by_Dawn_Reithaug_-_2012_02_01.pdf
http://engagingstudents.blackgold.ca/files/6713/7773/1419/Order_Form_for_Books_by_Dawn_Reithaug_-_2012_02_01.pdf
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 Reality Checks – Tony Stead  

o http://www.amazon.ca/s/?ie=UTF8&keywords=reality+checks+tony+stead&tag=googca

na-

20&index=aps&hvadid=7095264582&hvpos=1t1&hvexid=&hvnetw=g&hvrand=2043276

850196393229&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_6fopcfnhqm_e  

 Sequential Spelling/Phonics – 

o builds on the making of words and tying it all together  

o http://www.sequentialspelling.com/  

 PWIM  

o Teaching vocabulary  

o Webinar on Sun West website (http://www.sunwestsd.ca/pages/staff-pd.html) and 

Reading Strategies Wiki and EAL Wiki  

o great EAL strategy  

o pictures can be printed in the schools on poster sized paper (Canon printers)  

 BER PD – Guided reading sessions  

o Great PD opportunities  

 Reading Strategies Posters  

o On Reading Strategies Wiki  

 Daily 5  

o A program that has lessons, guides, assessment, etc.  

 Pyramid  

o Blending sounds to make words  

o http://www.amazon.ca/Pyramid-Dolores-G-Hiskes/dp/1884580327  

o Dolores’ website:  http://www.dorbooks.com/readingpathways.html  

 McCracken Spelling 

o http://www.amazon.ca/s/?ie=UTF8&keywords=mccracken+spelling&tag=googcana-

20&index=aps&hvadid=6090314457&hvpos=1t1&hvexid=&hvnetw=g&hvrand=7126810

576458408208&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_51j0v7uoz5_e  

 Teaching by theme  

o Allows you to pull all of the pieces together to support readers  

 Reading With Meaning, Teaching With Intention – Debbie Miller  

o http://www.amazon.ca/Debbie-Miller-

Books/s?ie=UTF8&page=1&rh=n%3A916520%2Cp_27%3ADebbie%20Miller  

 Independent Reading Inside the Box – Lisa Donahue  

o http://www.amazon.ca/Independent-Reading-Inside-Lisa-Donohue/dp/1551382253  

 Reciprocal Teaching at Work K-12 (Powerful Strategies and Lessons for Improving Reading 

Comprehension) – Lori Oczkus  

o http://www.reading.org/General/Publications/Books/BK507.aspx  

 Blended Sound-Sight Program of Learning – Anna Ingham  

o Resources she uses – Primary Phonics - 

http://eps.schoolspecialty.com/products/literacy/phonics-word-study/primary-

phonics/about-the-program  

o Reading Power - Adrienne Gear: http://www.readingpowergear.com/  

http://www.amazon.ca/s/?ie=UTF8&keywords=reality+checks+tony+stead&tag=googcana-20&index=aps&hvadid=7095264582&hvpos=1t1&hvexid=&hvnetw=g&hvrand=2043276850196393229&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_6fopcfnhqm_e
http://www.amazon.ca/s/?ie=UTF8&keywords=reality+checks+tony+stead&tag=googcana-20&index=aps&hvadid=7095264582&hvpos=1t1&hvexid=&hvnetw=g&hvrand=2043276850196393229&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_6fopcfnhqm_e
http://www.amazon.ca/s/?ie=UTF8&keywords=reality+checks+tony+stead&tag=googcana-20&index=aps&hvadid=7095264582&hvpos=1t1&hvexid=&hvnetw=g&hvrand=2043276850196393229&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_6fopcfnhqm_e
http://www.amazon.ca/s/?ie=UTF8&keywords=reality+checks+tony+stead&tag=googcana-20&index=aps&hvadid=7095264582&hvpos=1t1&hvexid=&hvnetw=g&hvrand=2043276850196393229&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_6fopcfnhqm_e
http://www.sequentialspelling.com/
http://www.sunwestsd.ca/pages/staff-pd.html
http://www.amazon.ca/Pyramid-Dolores-G-Hiskes/dp/1884580327
http://www.dorbooks.com/readingpathways.html
http://www.amazon.ca/s/?ie=UTF8&keywords=mccracken+spelling&tag=googcana-20&index=aps&hvadid=6090314457&hvpos=1t1&hvexid=&hvnetw=g&hvrand=7126810576458408208&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_51j0v7uoz5_e
http://www.amazon.ca/s/?ie=UTF8&keywords=mccracken+spelling&tag=googcana-20&index=aps&hvadid=6090314457&hvpos=1t1&hvexid=&hvnetw=g&hvrand=7126810576458408208&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_51j0v7uoz5_e
http://www.amazon.ca/s/?ie=UTF8&keywords=mccracken+spelling&tag=googcana-20&index=aps&hvadid=6090314457&hvpos=1t1&hvexid=&hvnetw=g&hvrand=7126810576458408208&hvpone=&hvptwo=&hvqmt=e&hvdev=c&ref=pd_sl_51j0v7uoz5_e
http://www.amazon.ca/Debbie-Miller-Books/s?ie=UTF8&page=1&rh=n%3A916520%2Cp_27%3ADebbie%20Miller
http://www.amazon.ca/Debbie-Miller-Books/s?ie=UTF8&page=1&rh=n%3A916520%2Cp_27%3ADebbie%20Miller
http://www.amazon.ca/Independent-Reading-Inside-Lisa-Donohue/dp/1551382253
http://www.reading.org/General/Publications/Books/BK507.aspx
http://eps.schoolspecialty.com/products/literacy/phonics-word-study/primary-phonics/about-the-program
http://eps.schoolspecialty.com/products/literacy/phonics-word-study/primary-phonics/about-the-program
http://www.readingpowergear.com/
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Questioning 

 
Asking questions of myself, the 

author, and the text before, during 

and after reading 

                 I wonder… 

                What is the author trying to say? 

                Why did that happen? 

                What if… 

                What’s going to happen next? 

Appendix B – Reading Strategies Posters – full-sized posters available on Reading Strategies wiki - 

https://goo.gl/ORI5sk  

 
Making Connections 

 
Using what I already know to help 

me understand 

                   That reminds me of… 

                   I read another book… 

                   I felt like that character when… 

                   This is different because… 

Making Connections-Activating 

relevant prior knowledge before, 

during and after reading 

 Relate unfamiliar text to their 

world knowledge and/or 

personal experience 

             Text to self 

             Text to text 

             Text to world 

 Use what is known about an 

author and the author’s style 

☻ clasp hands together 

  Before   During   After 

 

Questioning-Asking questions of 

themselves, that authors, and the 

texts they read. 

Proficient readers generate questions 

before, during and after reading 

 To clarify meaning, speculate 

and locate an answer 

 To focus their attention while 

reading 

 To understand that some 

questions are left to the reader 

to answer 

 To know if the answer is in the 

text or in the reader’s mind or in 

other texts 

☻hand on chin 

  Before   During   After 

 

https://goo.gl/ORI5sk
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Determining         

Importance 

 
Telling what is important or 

unimportant information by thinking 

about ideas and themes 

               What does the bold print say? 

               This paragraph tells me that…. 

               This is interesting but not  

                         important because… 

 

Determining Importance – 

deciding on the most important 

ideas and themes in a text 

 Word level: knowing which 

words carry the overall 

meaning of the passage 

 Sentence level: recognizing 

key sentences (topic, bold 

print) 

 Text level: finding the key 

ideas, concepts, and themes 

☻count with fingers 

 Before   During   After 

 

 

       Visualizing 

 
 

Creating a picture in my mind and 

using images to help me understand 

                  I see a picture of… 

                  In my mind’s eye… 

                  I have a picture of… 

                  I imagine…             

    

Visualizing-creating visual and 

other sensory images from text 

during and after reading 

☻hands around eyes like a    

telescope 

 Before   During   After 
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      Inferring 

 
Drawing conclusions, making 

predictions, evaluating, judging and 

reflecting on my reasons 

                   I’m guessing that… 

                   I predict… 

                   If…, Then… 

                   I Think… 

 

Inferring – the heart of meaning 

We make inferences to: 

1. Figure out unknown words 

2. Help us predict 

3. Draw conclusions/fill in 

information not directly 

given to us by the author 

A prediction is a logical guess 

based on facts and then 

confirmed. 

An inference is a logical conclusion 

based on background knowledge 

and clues in the text.  It is not 

explicitly confirmed in the text. 

☻point in the air (Aha!) 

 Before   During   After 

 
 

       Synthesizing 

 
Combining new ideas with what I 

already know to get something new 

and different 

                Now I understand that… 

               This gives me an idea… 

               That was different from… 

               This compared to… 

    

Synthesizing – Taking the new 

knowledge from the text and 

assimilating it with what is already 

known. 

Proficient readers use these steps 

to move towards synthesizing: 

1. Retelling – Straight recall of 

the facts or events in a text 

2. Summarizing – choosing the 

important message or 

information to understand the 

main idea 

☻hands climbing up, putting a 

puzzle together 

 Before   During   After 
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Monitoring         

Comprehension 

 

Using “fix-up” strategies when I 

come to a word I don’t know or a 

part I don’t understand 

               I tried these fix-up strategies… 

               I re-read that because… 

              The part I had difficulty with… 

 

Monitoring Comprehension–

Recognizing when comprehension 

breaks down and knowing how to 

repair it 

Fake reading is a skill many readers 

in our classrooms use.   

This means that instruction should 

include: 

 Student choice of text 

 Texts at students’ reading 

levels 

 Modeling that shows proficient 

readers constantly stop and 

fix their comprehension 

 Large classroom library 

☻Check your back with hands over 

the opposite shoulder 

 Before   During   After 
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Appendix C   Correlation Table of Diagnostic Levelled Reading Assessments 

in Use in Saskatchewan 
 

 APPROXIMATE Text Level Conversion/Comparison Table. Rigby Education, Scholastics Weaver, B. M. (2000). Levelling  

Books k-6: Matching Readers to Test. Newark, DE: International reading Association (Fountas & Pinnell, Reading Recovery, 

DRA) 
http://sw031.k12.sd.us/readinglevels.htm (PM Benchmark Assessment Kit)

 APPROXIMATE Text Level Correlation Table- English 
Benchmarks for 

Grade 1 – Grade 

3 Saskatchewan 

students 

(English), 

 based on 

ELA curricula  

Fountas 

and 

Pinnell 

 

 

 

 

Levels 

Reading 

Recovery 

Levels 

 

 

 

 

Levels 

Develop-

mental 

Reading 

Assessment 

 

 

 

Levels 

PM 

Bench-

mark 

Assessment 

 

 

 

Levels 

Northern 

Lights SD 

#113 

 

 

 

 

Levels 

Regina 

Public   

SD # 4 

ORR 

Assessment 

 

 

Levels 

 A A,B,1 A-1 1 1, 2, 3 1 

 A 1 A-1 1 1, 2, 3 2 

 B 2 2 2 4 3 

 C 3-4 3-4 3-4 5 4 

 D 5-6 6 5-6 6, 7 5 

 E 7-8 8 7-8 8, 9 6 

 F 9-10 10 9-10 10 7 

End of Gr. 1 G 11-12 12 11-12 11 8 

 H 13-14 14 13-14 12, 13 9,10 

 I 15-16 16 15-16 14 12 

 J 17-18 18 17-18 15 14 

 K 19-20 20 19-20 15, 16 16 

End of Gr. 2 L 20 24 21 16 18 

 M 20 28 22 17, 19 20 

 N 20 30 23 19,21  

End of Gr. 3 O 22 34 24 21  

 P 22 38 25 22  

 Q 24 38 26 22  

 R 24 40 27 22  

 S 26 44 28 23  

 T 27 44 29 23  

 U 28 44 30 23  

 V 28 50  23, 24  

 W 27 50  24  

 X 30 60  25, 26, 27  

 Y 28 60  25, 26, 27  

 Z 32,34 70  25, 26, 27  

http://sw031.k12.sd.us/readinglevels.htm
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Appendix D  
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Appendix E - Writing Forms Across Grade Levels 1-8 
Note:  

 Indicates forms of writing expected to be taught at each grade level 
 Indicates forms of writing students might “experiment” with, though students are encouraged to experiment with a 

variety of forms for different purposes at all Grade levels. 
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 

 Stories (BME) 

 Informational 
texts 

 Lists 

 Labels 

 Captions 

 Simple 
expository 
piece 
(explanation 
/ learning 
journal) 

 Stories 
(pattern/original) 

 Learning logs 

 Poetry 

 Riddles 

 Friendly letters 

 Messages 

 Notes 

 Instructions 

 Explanations 

 Short info. 
reports 

 Narratives 

 Personal 
narratives 

 Descriptions 

 Letters 

 Invitations 

 Thank you 
notes 

 Reports 

 Poems 

 Directions 

 Recipes 
 

 Narratives 

 Factual 
Accounts 

 Explanations 

 Descriptions 

 Stories 

 Summaries 

 Reports 

 Letters 

 Poems 

 Journal 
entries 

 Express and 
explain a 
personal 
opinion 

 

 Narratives 

 Explanations 

 Instructions 

 Descriptions 

 Stories 

 Short bios 

 Research 
reports 

 Letters 

 Poems 

 Journal 
Entries 
 

 

 Articles / 
news 
reports 

 Narratives 
(personal & 
fictional) 

 Descriptions 
(a place) 

 Expository 
(directions, 
a problem 
& solution) 

 Persuasive 
(letters to 
parents/ 
reviews) 

 Friendly 
letters 

 

 Explain, 
report & 
inform 

 poems 

 Personal/fictional 
narrative 

 Description (a 
character) 

 Explain, report, 
inform (news 
story) 

 Business letter 

 Persuasive letter 
 

 

 Descriptive poem 
 Tabloid story 
 Short dialogue/ 

script 
 Opinion piece 
 Review 

 Personal / 
imaginary/ 
historical 
narrative 

 Description 
(landscape) 

 Inform (bio, 
documented 
research 
report) 

 Convince & 
persuade (a 
review) 

 Resume & 
cover letter 

 

 Poetry 
(lyrical / 
narrative) 

 Short 
dialogue / 
script) 

   **Note: Grade 4 and beyond should be composing multi-paragraph pieces. 
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Appendix E - Writing Forms Across Grade Levels 9-12 
Note:  

 Indicates forms of writing expected to be taught at each grade level 
 Indicates forms of writing students might “experiment” with, though students are encouraged to experiment with a 

variety of forms for different purposes at all Grade levels. 
Grade 9 ELA A10 ELA B10 ELA 20 ELA A30 ELA B30 

 Descriptions 
(multi-
parpagraph, 
character analysis 
& profiles) 

 Narratives 
(personal) 

 Explain (research 
report) 

 Persuade 
(persuasive 
essay) 

 

 poetry (lyrical / 
narrative) 

 précis 
 short script 
 advice column 
 letters (friendly / 

business) 

 Descriptive 
passage 

 Book, film or 
video review 

 Character sketch 

 Social letters  
 

 

 

 

 

 poem  
 play  
 anecdote  
 short story 

 Convincing 
argument in 
support of a 
clearly defined 
position 

 Concise factual 
report 

 Business letters 

 Paraphrase 
summary of a 
speech heard or 
a passage read 

 

 poem 
  play  
 anecdote 
 short story 

 Personal / 
reflective essay 

 Outline for multi-
paragraph 
composition 

 Paraphrase and 
précis of a 
passage read 

 Analysis of a 
literary text 

 Short research 
essay (own topic) 

 Letter of 
application and 
resume  

 

 poem  
 play 
 anecdote 
  short story 
 

 Paraphrase and 
précis of passage 
read 

 Review (poem / 
play / film / 
video) 

 Descriptive essay 
OR character 
sketch 

 Editorial AND 
letter to editor 

 Formal literary 
essay 

 Personal essay 
 

 poem 
 play 
 short story 
 chapter 
 parody 
 satire 
 agenda / minutes 
 diary entry 

 write and 
document a 
convincing 
argument  

 convincing 
literary analysis 

 short formal 
research essay 

 updated resume 
and cover letter 

 

 

 

 poem 
 play 
 short story 
 chapter 
 parody 
 satire 
 agenda / 

minutes 
 diary entry 

**Note: Grade 4 and beyond should be composing multi-paragraph pieces. 
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 * ‘shall’ has dropped out of use

Pre-primer Primer Grade One Grade Two Grade Three 

a 

and 

away 

big 

blue 

can 

come 

down 

find 

for 

funny 

go 

help 

here 

I 

in 

is 

it 

jump 

little 

look 

make 

me 

my 

not 

one 

play 

red 

run 

said 

see 

the 

three 

to 

two 

up  

we 

where 

yellow 

you 
 

all 

am  

are  

at  

ate 

be 

black 

brown 

but 

came 

did 

do 

eat 

four 

get 

good 

have 

he 

into 

like 

must 

new 

no 

now 

on 

our 

out 

please 

pretty 

ran 

ride 

saw 

say 

she 

so 

soon 

that 

there 

they 

this 

too 

under 

want 

was 

well 

went 

what 

white 

who 

will 

with  

yes 

after 

again 

an 

any 

ask 

as 

by 

could 

every 

fly 

from 

give 

going 

had 

has 

her 

him 

his 

how 

just 

know 

let 

live 

may 

of 

old 

once 

open 

over 

put 

round 

some 

stop 

take 

thank 

them 

then 

think 

walk 

were 

when 

always 

around 

because 

been 

before 

best 

both 

buy 

call 

cold 

does 

don’t 

fast 

first 

five 

found 

gave 

goes 

green 

its 

made 

many 

off 

or 

pull 

read 

right 

sing 

sit 

sleep 

tell 

their 

these 

those 

upon 

us 

use 

very 

wash 

which 

why 

wish 

work 

would 

write 

your  
 

about 

better 

bring 

carry 

clean 

cut 

done 

draw 

drink 

eight 

fall 

far 

full 

got 

grow 

hold 

hot 

hurt 

if 

keep 

kind 

laugh 

light 

long 

much 

myself 

never 

only 

own 

pick 

seven 

shall* 

show 

six 

small 

start 

ten 

today 

together 

try 

warm 

Appendix F - Complete Dolch Word List Divided by Level 
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Appendix G – Portable Word Wall – Dolch Words  
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Appendix H  
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Appendix I   

READERS WORKSHOP MINI LESSONS – TOPIC  IDEAS 

1. Procedural:  Discuss format of Readers Workshop.   

 How to choose ‘Just Right’ books 

 How to know if you want to abandon a book, and what to do next 

 How to fill in your Readers Log 

 How to complete Reader Response activities 

 Expectations, routines, and rules in reading workshop 

 Goal-setting for reading 

 Using the classroom library 
2. What to do when you come to a word you don’t know.  

 Look at all the letters.   

 Can use point and slide technique – cover letters with finger – uncover to reveal one letter 
at a time.  

 Look for patterns that you know.  

 Sound word by using beginning and ending sounds and any spelling patterns.  

 Produce a word that sounds like a real word you already know.  

 Keep your finger on the sentence and reread the sentence to cross-check your possible 
pronunciation with meaning.  

 Does it sound right?   

 Do the letters match the sounds?  

 Does it make sense?   

 Does it fit?  

 Chunk the word if it is a big word.  

 Look for a little word in a big word. 

 If it doesn’t make sense, go back to the word in the sentence and try to think of a word 
that would make sense and would have these letters.  

3. Working out what words mean – Using Context clues  

 Look at how a new word is used.  

 Look at the other words in the sentence.  

 Look at the sentences before and after the new words.  
4. Reading for different reasons - Author’s purpose.  (more than 1 lesson)  

 Non-fiction – inform us  

 How-to manuals – instruct us  

 Literature – pleasure, move us, amuse us, make us think  

 Poetry – pleasure, move us, amuse us, make us think  

 Newspapers and magazines – persuade us  
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5. Using reference sites and books - Study skills (more than one lesson)  

 Search engines- teach how to use; create a format that is easy to use for age of your students; 
Sweet search, Diigo, symbaloo 

 Reference books:  use to model use of each – children use   

 Dictionaries – meaning, pronunciation, spelling in alphabetical order  

 Encyclopedias – information arranged in alphabetical order  

 Atlases – books of maps   

 Thesauruses – word lists that mean the same, some include opposite  
6. Reading with expression  

 Full stops, commas, question marks, exclamation marks, large print, bold print, italicized print, 
quotation marks  

 Do the punctuation with visual acts:  
Full stop– hold hand up to stop  
Exclamation mark – bring fist down on other hand  
Question mark – curve finger and hold by ear  
Dialogue – take two fingers and hold by mouth   

7. Strategies for answering open-ended questions.  

 Turn the question into a topic sentence.  (Turn the question around)  

 Use details from the story.  

 Staying on topic.  

 Answering all parts.  
8. Predicting Outcomes  

 Use what you know about the past to guess what will happen in the future. 

 Use what has happened so far in the story to make a guess.  

 The answer is not written in the text.  

 Adjust or confirm your prediction  
9. How rereading helps  

  Do this to help illustrate how rereading helps:  Use a web  

 Have students read for 2 minutes, close books  

 Write down everything they remember  

 Read again for 2 minutes  

 Add to what was written the first time  

 Repeat  
10. Finding the Main Idea – Theme  

 What is the story mostly about?   Summarizing the story usually helps  

 What is the author’s message?  
11. Theme 

 Theme is something about life that the story teachers or expresses. Perhaps a theme may 
connect to the reader in various ways. 

 Don’t pick a theme that sounds good that isn’t in the story.  
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12. Reading for facts – literal meaning - EXPLICIT  

 ‘Right there’ questions:  put your finger on the answer - Answers are right there in the text.   

 ‘Think and search’ questions:  answer is explicit, but must  look in more than one place to find 
answer  - Find the part of the story that has the facts you need to answer the question. Read 
this part again.  

13. Making Inferences  

 ‘author and you’ questions:   assemble a reasonable  answer  

 ‘on your own questions’:  the answer is not in the book.  
   example:  how would you…..  what do you think…..  
figure them out in your head….answers not given in story.  
use what you already about the topic and world.  
Use clues from the story  

14. Connections:  (several lessons to accomplish this) from Mosaic of Thought  

 Text to self  

 Text to text  

 Text to world  
15. Deeper questions  Schema, Metacognition from Mosaic of Thought  

 Model how to ask yourself questions while reading  

 What questions do you have while you read?   

 What do you wonder about?  

 Do you listen to the questions in your head?  
p. 113   Mosaic of Thought      chart of questions  

 Good readers generate questions before, during, and after reading  

 Good readers ask questions to:  
clarify meaning   
speculate about text yet to be read  

 Good readers know that many of the most intriguing questions are not answered explicitly in 
the text but are left to reader’s interpretation.  

16. Using sensory images to enhance Comprehension from Mosaic of Thought  

 Model how to form images  

 Good readers create images while and after they read.  

 Good readers immerse themselves in images as they read.  

 Good readers use images to draw conclusions.  

 Good readers adapt their images as they continue to read.  

 Create Literature Response Areas:  
      The Theatre Corner - dramatize scenes from text  
      The Book Talk Zone - discuss the images the text created  
      The Artists’ Studio - illustrate scene from the story - display   
      The Writer’s Den - students create written responses to stories  

 



187 
 

17. Reading Expository Text  

 Do these one at a time writing down what was learned each time.  
Look at text features:  
1) Think about what you already know  
2) Pictures, graphs, charts, illustrations, diagrams, captions  
3) Bold words, italics, titles, subtitles, highlighted text, colored text  
4) Read summaries, questions  
5) Read first and last sentence of each paragraph  

18. When Comprehension Breaks Down  

 What do you do when you don’t understand what you are reading?   

 Good readers know when they are understanding and when they are not understanding.   

 How do you know when you are not understanding? … 
When things don’t sound right.  
I feel lost about the story.  
I stop to think about the story, and can’t recall any of it.  

 Good readers also have a lot of strategies to use to help them understand something that is 
confusing or difficult.  These are called Fix-It Strategies.  
  If it is a word:   
Try to figure it out from context clues  
Ask yourself – What would make sense?  
If it is meaning:   STOP  
Reread the part that is confusing  
Adjust your rate of reading  
Pay attention to language conventions  
Ask yourself what you already know about the text   
Create a visual image in your mind and ask yourself  
“What is happening here?”  

19. Story Elements:  Characters   

 Characters:  major, minor; Do they change?  Stay the same? character sketch – describe and 
analyze  

 Brave, funny, lazy – what words does the author use to describe character?  

 How does the character act?   

 What does he do?  

 What does the character say?  Do a character sketch or web.  

 Stories with strong characters:  
Song and Dance Man by  Karen Akerman  
Miss Rumphius by Barbara Cooney  
Through Grandpa’s Eyes by Patricia MacLachlan  
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20. Setting:  Time and Place  

 Where does the story take place?  Use what you know.  

 When does the story take place?  Is it before or after something?  Time of 
day?  Year?  Past?  Present?  

 Look for clues to help you figure out where and when the story takes place.  

 Comparing settings:  sometimes settings change within a story.  

 Does the setting change?   Is it integral to the story?  

 Books with a strong sense of place:  
Where the River Begins by Thomas Locker  
Mufaro’s Beautiful Daughter’s by Jon Steptoe  
Owl Moon by Jane Yolen  

21. Plot:  Action of story  

 What is the problem?  What caused it to happen?  Resolution?  

 Types of problems:   
  Man against man  
  Man against self  
  Man against nature  

22. Comparing Characters  ( Use Venn Diagram)   

 Books that have characters with very different traits.  
Dinosaurs Before Dinner by Mary Pope Osborn  
The Pizza Monster by Marjorie and Mitchell Sharmat   
How are they alike?   How are they different?  

23. Biographies and Autobiographies  

 Stories about people  
24.  Plot  

 What is the central problem in the story?  

 What caused it to happen?   

 What is the resolution?  

 How does the story end?  This may be the resolution.  
25.   Sequence – order of events  

 Sometimes events are told in the order they happen.  Look for words:  first, next, then, before, 
after, finally  

 Sometimes events are told out of order.  Flashback, starting in the middle or end  
Louis, the Fish  by Arthur Yorinks  
Meanwhile Back at the Ranch  by  Trinka Hank Noble  

26.   Author’s Point of View   

 Look for something the author says about the person or topic.  

 Look for how the author feels.  (implicit or explicit)  
The True Story of the Three Little Pigs by Jon Scieszka  
Miss Rumphius   by  Barbara Cooney  
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True Blue  by  Joan Elste  
Gila Monsters Meet You at the Airport  by Marjorie Weinman Sharmat  

27.   Poetry and Poetic Language  

 Format of poem   

 Some rhyme, some don’t  

 Compact verses convey strong images and meaning  
30.  Similes   

 Owl Moon by Jane Yolen  
 Tuck Everlasting  by Natalie Babbett  
 Similes:  She is as stubborn as a mule.  
               The clouds were like large cotton balls floating in the sky.  

31.   Idioms  

 She was mad as an old wet hen.  

 Can you give me a hand.  
32.   Cause and Effect   

 One event causes another to happen -  cause/effect chain  
 Bringing the Rain to Kapiti Plain  
 Once There Was a Tree  by  Natalia Romanova  

33.   Alliteration   

 Some Smug Slug  by Pamela Duncan  
 Over the Steamy Swamp by Paul Geraghty  
 Four Famished Foxes and Fosdyke  by  Pamela Duncan  
 After reading books, find examples in texts  

34.   Fact and Opinion 

 Books with facts and opinions embedded in the test:  Justin and the Best Biscuits;   Secret 
of the Seal  

 Read a story.  Sit in a circle and have each child tell a fact about the story or an opinion and 
state which it is.  
35.  Book Parts  

 Title page             

 Copyright page        

 Dedication page  

 Table of Contents  

 Index 

 Glossary 
36.   Summarizing  

 Tell what story or paragraph is about in one or two sentences.  

 Good to do as reading, especially textbooks – science and social studies  

 Just tell important ideas.  Teacher can prepare sentence strips with important ideas and some 
that are details and should not be included in the summary.  After reading, children discuss 
and choose the sentences that would make a good summary.  
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37.   Sequencing  

 List important events on sentence strips.  Tape to board out-of-order.  Children discuss and 
place sentences in correct order.  

38.   Point of View  

 First person – I, we, ours, me, us, mine  

 Third person – she, he, them, theirs,   
39.    Plays   

 Have the children point out how a play is different from a story - talk about the meaning of 
the terms character, scene, narrator, stage directions, cues, script   

40.   Personification  
"The ancient car groaned into third gear."  
"The cloud scattered rain throughout the city."  
"The tropical storm slept for two days."  
The nonliving objects in the above sentences (car, cloud, storm) have been given human qualities  
(groaned, scattered, slept). Adding meaning to nonliving or nonhuman objects in this manner is 
called personification.  
Personify the following sentences. Change the words in parentheses to words that would describe 
a human's actions:  
        1.My bedroom door (opened).   
        2.The puppy (barked) when I left for school.   
        3.The leaf (fell) from the tree.   
        4.The flashlight (went on).   
        5.Hair (is) on my head.   
        6.The CD player (made a noise).   
        7.The net (moves) when the basketball goes through.   
        8.The player piano keys (moved up and down).   
        9.The space shuttle (took off).   
       10. The little arrow (moves) across the computer screen.   
Write your own original sentences that describe objects through personification.  

41. Determining Importance  Mosaic of Thought p. 95  

 Word level  

 Sentence level  

 Text level  

 Expository text – use subtitles, pictures, charts, captions, titles, boldface words, italicized 
words, begin or end passage  

 Narrative text – what was the author wanting to tell me?  
42. Reading/Listening Transfer Lesson Outcomes  

"Transferring comprehension from listening to reading"  
1. Set the purpose for listening: "On the board, I have listed five possible outcomes for the story I 
will read to you. As I read, try to think how the story might come out. I will stop and we will 
choose one of these outcomes,  
then I will finish the story and see if we were right."  
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2. Read the story, stop and ask children to predict which will be the real outcome. have children 
support their predictions with actual events from the story.  
3. Finish the story.  
4. Give the students part of a story to read and a sheet with five possible outcomes. Remind them 
that they will the same thing in reading as they did in listening.  
5. Students read the passage and choose the most likely outcome.  
6. Give the students the rest of the story to read; they explain which events in the story led them 
to choose a particular outcome.  

43.  Listening/Reading Transfer Lesson   Main Idea  
"Stating the main idea of a selection is very difficult for most primary school children. Often they 
do not understand exactly what is being asked of them. Stating the task in several ways  
(main idea, most important idea, what you would tell someone if they asked you about)  
often clarifies the task."  
 
1. Set the purpose for listening. "There are three sentences on the board. All are about things that 
happen in the story I am about to read to you. As you listen try to decide which sentence tells the 
main idea of this story, the most important. Try to choose a sentence you would tell someone if 
they asked you what this story was all about."  
2. Read the selection  
3. Have the children volunteer choices for main idea; have them explain why that choice seems to 
tell what the story is mainly about and why the others don't.  
4. Give the children sheets with three sentences and a story. Tell them to read to determine which 
of these sentences tells the main idea.  
5. Children read and choose the main idea  
6. Children share their choice and the explanation for that choice as a whole class or in small 
groups.  

"As in the sequence of events lesson, this lesson can and should be varied. Many paragraphs have 
a topic sentence. Children may select the topic sentence after reading and listening. The most 
difficult main idea task is stating the main idea in one's own words.  
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Appendix J - Reading Mini Lesson Template 
Lesson Focus/Outcome Connection:   

Materials:    

Connections 
 
 
 
 

Yesterday we were working on ... 
 
Today I  am going to teach you ... 
 
Because ... 

 

Teaching 
 Demonstration 
 Guided practice 
 Explain & give an 
example 
 Inquiry 

Let me show you how I ... 
 
Hmmm ... l'm thinking ... 
 
Did you see how I ... 

Active 
Engagement 

 “turn 
and talk” to a 
neighbor,  
 try out work 

alone,  
 or plan their 

work. 
What text will you 
use for the active 

engagement? 

Now you are going to have a try. You are going to ... 
 
 

Link 
Today and every day when you are reading, you can ... 
 
 

Independent 
Work Time 

Students will  
 
 
 

Share 
We tie the closing 
to the mini lesson, 
and use it as a time 

to validate, 
troubleshoot, or 
further instruct. 
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Appendix K – Vocabulary Support – Living Sky School Division  
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Appendix K – Vocabulary Support 

 

RICH AND VARIED  

LANGUAGE EXPERIENCES 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“The language in children’s books is more complex and contains more rare 

words than testimony in court, college graduates talking to friends or 
spouses, or  prime adult television shows.”                                                

Hayes and Ahrens, 1988 
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TEACHING AND PRACTICING  

INDIVIDUAL  WORDS 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The difference between the almost right word and the right word is really 

a large matter—it’s the difference between the lightning bug and 

lightning.  A word is like a lightning bug.  The right word is like 
lightning.                                                                                                    Mark Twain 
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Definition 
 
 
 
 
 
 
 
 

Picture 

Synonyms/Examples 
 
 
 
 
 
 
 
 

Antonyms/Non-Examples 

Sentence: 
 
 
 
 

 

 

Definition 
 
 
 
 
 
 
 
 

Picture 

Synonyms/Examples 
 
 
 
 
 
 
 
 

Antonyms/Non-Examples 

Sentence: 
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Vocabulary Rock and Roll 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Define 

the 

word 

Make a 

list of 

antonyms 

Use the 

word in a 

7-Up 

sentence 

What 

does it 

remind 

you of? 

Make a 

list of 

synonyms 

Draw it! 
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The Very Cranky Bear – Direct vocabulary instruction using Marzano’s Steps 

CR.4 – Reading; Cueing Systems; semantic 

CC.4 – Writing; Cueing Systems; semantic 

CC.3 - Speaking; Cueing Systems; semantic 

Choosing words: 

Read the book and collect words that Gr. 1 or 2 students need to know to understand the story. 

Tier 2 words:  marvelous, fantastic, noticed, gnashed, fetched 

Check on pg. 4 to determine which ones you can easily teach them, and which ones need explicit, 

intense instruction 

Before 

Preteach vocabulary: 

Step 1  Describe the word:  pronounce, clap, chunk, define, put it into a context 

4. Show the word 

 pronounce, clap, chunk, read 
5. Define 

 marvelous –it is very wonderful 

 gnashed – angry action with your teeth 

 fetch – to go and get  
6. Context – use cloze procedure 

The peacock had _______ feathers. 

The wild thing was angry and ________________ his teeth. 

Please ____________ my blanket for me. 

Step 2  Restate – have the students tell each other what the three words mean 

During 

Reading the book  

3. For enjoyment with a brief oral response discussion after the reading 
4. Find the vocabulary words in the story and discuss their meaning and context. 

Step 2  Restate  - Think of your definition, did it change? 

After 

Getting to know the word 

Step 3 and 4 –non-linguistic representation and word investigation 

3. Give the Frayer model and have students complete.  Scaffold as necessary. 
4. Rock and Roll Vocabulary game 
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Step 5 - Discussion 

3. Write the words under a photocopy of the cover of the book and post. 
4. Students will now use and notice the word whenever possible – reading, discussions, writing 

 

TEACHING WORD-LEARNING STRATEGIES 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Help all kids learn the words of their language and you’ll go a long way 

toward helping them become skillful readers, skillful writers and skillful 
communicators.                                                     Nancy Bigelow 
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Context Clues 

 

Types of Clue How to Use It 
Look for a definition or a synonym  

 
 
 
 
 
 
 
 

Look for an antonym  
 
 
 
 
 
 
 
 

Substitution (what word could you 
substitute for the unknown word) 

 
 
 
 
 
 
 
 
 

Look for lists or examples  
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Word 
 
 

Prefix: 
 
 
 

Root: Suffix: 

Prefix definition: 
 
 
 
 
 
 

Root definition: Suffix Definition: 

Other words with this prefix: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Other words with this root: Other words with this suffix: 

 

 

 

 

 

 

 

Crystal Ball Words 
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Morphological Word Sort Sample 

 

dictate audible 

contradict auditorium 

diction audience 

edict audiotape 

dictionary inaudible 

dictator audiology 

benediction audition 

verdict auditory 

indict  
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WORD CONSCIOUSNESS 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Word consciousness, - and especially understanding the power of word 

choice – is essential for sustained vocabulary growth.  Words are the 

currency of written language.  Learning new words is an investment, and 

students will make the required investment to the extent that they believe 

that the investment is worthwhile.  Scott et al, 2006 
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TEARABLE 

PUNS 
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